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Dear Educator:

We at the Center for Population Options are pleased to introduce
you to Life Planning Education. This curriculum is designed to help
teenagers prepare for the decisions they'll make about their health,
sexuality, parenthood, apd work.

The curriculum you hold in your hands bears the invisible imprint
of literally dozens of people and organizations who have made its
development possible. Some of them are foundations whose support
enabled creation and distribution of the curriculum., Some are
organizations and review committees whose cooperation and feedback have
helped us make Life Planning useful for people in the field. Some are
staff, past and present, whose hard work, energy, and imagination were
spent unstintingly in creating, testing, revising, and producing Life
Planning. Some are people like you who have shared with us experiences
and impressions about the curriculum and how -- and how well -- it
works.

Any list runs the risk of omission. Let me say at the start that
this is a partial list. Each name on it represents many others too
numerous to mention.

Special thanks to Sean Casey, Joan Garrity, Debra Haffner, Leslie
Hardy, Carol Hunter-Geboy, Lynn Peterson, Sarah Renner, Katia Segre,
Mary Thorngren, Camelia Townsend, and Gretchen Wooden.

With gratitude to all we can name and thanks to those we can't we
dedicate this 1989 update of Life Planning to each of you who has
chosen, out of dedication and love, to help adolescents build a better,
stronger future for themselves.

Ce&r?ter fOl' 1025 Vermont Avenue, NW. Suite 210 Washington, DC. 20005 USA
ation 202/347-5700 FAX 202/347-2263
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About CPO

The Center for Population Options is a national orgarization whose primary
objective is to reduce the incidence of unintended teenage pregnancy. CPO
‘\ believes -that young people need accurate and relevant information about
reproductive health and family planning in order to make meaningful decisions
regarding pregnancy and parenting.

CPO's program is designed to provide messages of reponsible reproductive
behavior to young people, to assist youth workers and agencies in the
development and implementation of family life, AIDS/HIV prevention and
reproductive health programs, and to promote agency and public policies which
insure that adolescents have access to the information and services they need.
CPO reaches teens by training those professionals who work with them:
educators, religious leaders, social workers, health professionals, employment
counselors, national and local youth agency personnel, and the media, who then
inform teens of the consequences that premature parenthood may have upon their
lives. 1In addition, CPO conducts research related to adolescent pr-egnancy
prevention and offers a program of training and technical assistance to
professiocnals across the U.S. and in developing countries.

Copyright (©)1985 by the Center for Population Options, Washington, D.C.
Revised @ 1989 by the Center for Population Options, wWashington, D.C.
Individual exercises may be reproduced without permission for educational
purposes,

Please acknowledge the Center for Population Options.
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I N T R O D U C T I O N

An Important Message For The Leader

About Life Planning Education

For young men and women, adolescence marks a time filled with changes and
choices. Complex decisions and the challenges of growing up make the
teenage years difficult. Teenagers must begin to select and prepare for a
role in the world of work, and at the same time aquire the knowledge and
skills necessary to function well in society. They must establish
relationships with peers of the same and opposite sexes and maintain loving
relationships with their family members while becoming independent. Teens
must also learn to manage their devaloping sexuality, both physical and

emotional, as they prepare to make their own reproductive and parenthood
decisions.

The enormity of these developmental tasks and the difficulties which
surround adolescents today are reflected in the increasing numbers of
teenage parents, dropouts, drug users, runaways, and suicides.

Adults can often lessen the burden of adolescence with preventive education

programs that provide teens with the knowledge and skills they need to
navigate safely what has been called the “stormiest" period of their lives.

Life Planning Education is such a program. It focuses on two of the most
important tasks teens face: (1) preparing for the world of work and (2)
dealing with their sexual and reproductive development, feelings, and
behaviors. Furthermore, Life Planning Education integrates those two tasks
in a way that helps young people to realize how closely linked parenthood
decisions and vocational choices are. Teens who participate in

Life Planning Education can learn that their educational and vocational
goals will affect plans for a family and that their sexual decisions will
affect their vocational options. They will also increase their knowledge
of their own sexuality, the responsibilities of parenthood, the skills
needed to find and obtain a job, and strategies for good communication,
goal-setting, and decision-making.

More important, perhaps, is the increased knowledge of themselves that
teens may gain from a Life Planning Education program. 1In your hands,
activities in this curriculum can help young people find out who they are
and hope to become, where they are headed, and how best to get there.

One of the keys to success in this, as in other educational programs, is
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you, the leader. These naterials can help young people to dream of distant
horizons and, hopefully, to take the first steps toward realizing their
_ dreams. Your skills and commitment can transform these pieces of paper

into real learning experiences that foster healthy growth and developuent. ‘
wWith your guidance and support, the sky is truly the limit for voung
people!

Some Assumptions

Life Planning Education has been designed with several assumptions in mind:

o Adults trust young people and believe in them; but know they need
support, encouragement, and most of all, love and caring.

o Young people can make good choicas and decisions if they have

sufficient information about the possible consequences, as well as
knowledge of available resources.

o Adult leaders are skilled in, and committed to, helping young people
become mature, responsible adults; they will always provide the
encouragement and caring that teens need.

o Institutions, agencies, or organizations that provide programs for
young people can integrate Life Planning Education into ongoing
educational activities in an unlimited number of creative ways.

o Specific activities contained in this curriculum can be adapted in .
accordance with an agency's individual philosophy without sacrificing
the intent of Life Planning Education. {;




- About These Materials

The materials that comprige Life Planning Education are summarized below:

Section I

Preliminaries -- A special section for the leader that includes “how

to's"; teaching techniques; and strategies for program
implementation.

Section II

Life Planning Education Activities =-- Experiential activities designed
to actively involve teens in the learning process.

Section III

Resources == Recommended resource< related to all aspects of Life
Planning Education.

Section 1V

Appendices -- Supplementary information for the leader.

0
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P R E L I M I N A R I E S8
How To Use Life Planning Education

You may have some questions about this program and its materials. Just

why, where, when, and how do you ugse them?? Here are some answers and
specific suggestions to guide you.

WHY?2?

Facts and figures gathered from several sources provide the rationale for
Life Planning Education. Most adults are familiar with the health risks
associated with teenage pregnancy: (1) teen mothers are more likely than
older mothers to suffer from anemia and toxemia during pregnancy and to
experience a longer, more difficult labor; and (2) babies born to teens are
two or three times more likely to be born early, weigh less than a normal,

healthy baby, suffer from mental retardation, or even die than babies born
to mothers in their 20°'s.

Fortunately, most babies are born healthy. However, the social 7 .
economic consequences of early childbearing and childrearing often have
lifetime implications for young mothers, fathers, and their children:

© Pregnancy is the most frequent reason that young women give for

dropping out of school and mothers who give birth before age 18 are
only half as likely to graduate.

O Young men who become fathers before age 18 are 40% less likely to
graduate from high school than those who quit.

© Women who have their first baby as a teenager are much more likely
to be unemployed or underemployed-~working in lower status jobs,
receiving lower hourly wages, and earning less income per year.

O Over 70% of all mothers under 30 who receive welfare assistance had
their first baby during their teen years.

WHERE??

Life Planning Education can ba provided in many different settings. You
might conduct a program in a classroom or a youth agency, on a recreational
outing or in a "rap" group, in a religious youth gathering, or as a part of
an after-school program. Life Planning can be integrated into a health
promotion program, a family life education program, or an employment
preparation program. Virtually any place where young people gather to
learn and grow with the guidance of trusted adults is an appropriate
setting for Life Planning Education. Be creative! You may find a setting
for Life Planning Education that no one else has ever thought of!




HREN??

Preparation for the future is a continuous process for young people. The
Life Planning EBducation program is intended to assist them and make the
result of their growth toward adulthood as positive as it can be. Many
"young people are so caught up in the trials or the joys of “today” that
they aren’t doing much planning for tomorrow. Most teens experience some
difficulty with future planning and looking ahead. This program can help
them realize the importance of preparing for their future and help them
take steps to do just that.

when you begin a Life Planning Education program {sn't really important.
It can begin in the fall and coincide with a school year: it can begin
during the summer vacation. It can take place on a weekend retreat or
after school during the week. What really matters is not when teens begin
to plan their lives, but that they do it. Young people need to start
somevhere if they are to reach for the sky-=-you can help them get off the
ground with Life Planning Education. .

FOR _HOW LONG??

How long your Life Planning Education program continues will depend on many
factors, including your time, competing educational topics of interest to
you and to young people, agency priorities, and budget constraints. Life
Planning is a process that continues over time once it begins, so even if
you are only able to initiate a program of brief duration, it can still
have an impact. However, given the complex nature of teens' lives and the
many decisions they face every day, their need for the knowledge and skills
contained in Life Planning Education is great. 1Ideally, your Life Planning
Education program would last long enough to enable participating teens to
experience magtery in each area. "In the best of all possible worlds,"
Life Planning Education would consist of an 18-week program, allowing two
weeks to master the contents of each of the nine chapters. There are

several ways you might cover the key concepts in each chapter during an
18~week program.

For example, you could schedule one two-hour meeting each week for 18 weeks
or, if you have more time, three one hour meetings each week for 18 weeks.
The number of activities vou can conduct will depend on the time required
for each and the time you want to allow for discussion. Eighteen weeks may
be too long a time to devote to one program, or it may be a longer period
than you will have with the teens in your agency. Outlined briefly below

are several alternative suggestions for scheduling a Life Planning
Education program:

Pomy
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Nine weeks == two 90-minute sessions weekly, covering two
activities from one chapter each session.

Six weeks == three 30-minute sessions weekly, for a total of
18 sessions, devoting two sessions to sach chapter.

Three weeks -- three 90-minute sessions weekly, covering one chapter
in each session.

OR

two 90-minute sessions weekly, covering one unit
(three chapters) each week.

One week == three 90-minute sessions covering one unit each.

Keep in mind that a week-long program doesn't allow young people much time
for thought or personal reflection; nor does it allow you much time to
cover the concepts in Life Planning Education. It may serve as an
introduction, especially if the possiblity for an extended program exists
at a later date.

There are many, many other possible combinations of hours, days and weeks.
Use your imagination and create an innovative schedule that allows plenty

of time for learning within the time constraints that exist for you and
your teens.

HOW??

Each educator brings to an educational program his or her own style of
working with young people, using resource materials, and conducting a
program. The authors of Life Planning Education have tried to put into one
package some of the information and materials you might need to

incorporate Life Planning into your educational program. As a leader, you
will design and implement a program that reflects your educational style,
your priorities, and the needs of the young people you work with.

Life Planning Education has been designed for easy implementation. The
curriculum consists of three units, each of which contains three chapters.
Each chapter contains several educational activities which address the
chapter objectives in a variety of interesting ways. As the leader, you
will want to review all activities and select those from each chapter that
are most appropriate for your group.

To design and conduct a program tailored to the needs of your teens, we
suggest the following seven steps:

STEP 1: Review Life Planning Education briefly in its entirety
SO you are aware of the scope of the curriculum.

STEP 2: Determine your t.ime frame.

STEP 3: Select specific "Activities" from the chapters you

will cover.
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STEP 4: Review the "Activity Worksheets"™ that acccoapany each
activity you have selected--these must be duplicated
for each participarnt in your group.

STEP 5: Review the "Leader Rescurce Sheets” that accoapany
each activity you have selected--these contain
information you will need to conduct the activities.

STEP 6: Consult the Appendices for "Leader Information Sheets®
that accompany certain activities.

STEP 7: Familiarize yourself with the "Preliminaries®
contained in this section as you prepare for your
first session--these include strategic suggestions for
conducting small group discussions and educational
activities as part of a Life Planning Education
prograii.

The following hints are intended to make your use of our materials an
enjoyable experience:

o The activities included in Life Planning Education were selected
from a variety of sources, represent a variety of educational
approaches, and have been written or adapted so they are
appropriate for teens who may not have sophisticated reading
skills. However, you may want to change or adapt them further to
be most appropriate for your unique group of young people.

o All pages can be easily removed for duplication and additional
materials (e.g. articles, educational activities, ragources) can
be added where appropriate. You may want to instruct teens in
your group to obtain a three-ring binder and compile a Life
Planning Education notebook of their .own as you conduct activities
from the curriculum.

o The objectives that teens can expect to accomplish accompany each
chapter in Life Planning Education. You may want to write these

out on newsprint or duplicate the first pages of each chapter and
digtribute them to teens.

o The Introduction at the beginning of each chapter is intended to
acquaint you, the leader, with the rationale for including the
material as well as some of the key points to be covered. You may

_want to include some of the introductory material in the remarks
you make to teens as vou conduct activities from each chapter.
Where materials or activities are especially sensitive, the
authors have tried to alert you to possible concerns or issues
that might be raised. 1If there is an area or topic with which you
feel uncomfortable or about which you know very little, you may
want to bring in an “expert" to discuss that topic.

o Each activity in Life Planning Education specifies the materials
needed, the approximate time required, the procedure to be

£S
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followed, and discussion points. In addition, some activities
include planning notes when preparations must be made before you
begin to conduct the activity.

. o The underlying theme of Life Planning Education--that delayed
parenthood can increase the future options and opportunities for
most teens--has been woven throughout the activities in this
curriculum. However, you will need to reinforce the message often
as you discuss Life Planning with your teen group.

o Take advantage of every opportunity to expand learning beyond your
classroom or program. Consider taking young people to visit local
agencies and institutions that relate to preparation for family
and vocation, such as health/family planning clinics, child care
centers, career guidance or vocational training programs, atc.
Also bring outside resources into your program by inviting guest
speakers, community leaders, parents, and professionals--young
people bhenefit a great deal from exposure to appropriate role
models.

ENJOY ! ! !

13
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Life Planning Education:
Goals And Objectives

PROGRAM GOAL: To assist teens to plan for their future vocational and

family life, so they can achieve their full potential in
both areas.

UNIT GOALS:
I. Who am I? To provide teens with an opportunity to
/’ learn more abeut themselves, their
interests, stréngths, family and
personal values, and the factors that
influence their feelings about
themselves.

II. Where Am I Going? To assist teens in establishing goals
and making decisions related to future
work and parenthood and to encourage
them to achieve their goals.

III. How Do I Get There? To increage teens' knowledge in three

areas: sexuality and planning for a
family; job-seeking; and communication.

CHAPTER OBJECTIVES:

1. MYSELF: Who Am I And What Can I Dc?

To become aware of my positive qualities.
To identify things about myself that I can change.
Tc identify my potential work skills and strengths.

2. PERSONAL AND PAMILY VALUES: What is important to me?

To learn & definition of "values”.

To learn what my own personal valueg are and where they came from.

To understand how my values affect my behavior.

To learn to communicate my values to others.

17 o
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3. MALE OR FEMALE: Is My Life Already Planned?

. To learn about sex roles and sterectynes that exist.

To understand how stereotypes affect our opticns in the workplace
and in relationships. )

TO examine my own thinking about "maleness"” and "femaleness".

4. GOAL-SETTING: What Are My Goals For Myself?

To identifv my long-term and short-term goals.

To pracice goal-setting.

To learn how to achieve my goals.

To think about how parenthood might affect my goals.

5. DECISION~-MAKING: How Do I Weigh My Options?

To become aware of the process of decision-making.
To learn a model for decision making.
To practice the steps in a decision-making model:

Gathering information

Predicting outcomes

Listing advantages and disadvantages
Making and evaluating the decision.

60 00 O

6. PARENTHOOD: 1Is It A Job For Me?

To examine how I feel about becoming a parent.
To learn about the responsibilities and costs of raising a child.

To learn about the special problems that come with being a teenage
parent.

7. SEXUALITY: How Does It Affect My Relationships And Responsibilities?

To learn a broader definition of human sexuality.
To become mcre comfortable talking about sexual concerns.

To learn facts about sexuality, pregnancy, and sexually
transmitted diseases.

To learn two ways of preventing pregnancy and sexually transmitted
diseases:

. o Using contraception effectively
o Saying "no" to sex.

o 15
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To learn about community resources related to reproductive health.

EMPLOYMENT: How Do I Get There?

GOCD

To find out where to look for jobs.

To learn what job options exist.

To learn what various jobs require (training and education).
To learn basic job-geeking skills:

O How to prepare a resume
o How to interview
o How to f£fill out an application.

To understand how parenthood can affect my job preparation and my
future employment.

COMMUNICATION: How Can I Communicate Well With Others?

To learn what good communication is and how good communication can
make us feel.

To understand how important good communication is in all our
relationships--with family, friends, and the people we work with.

To practice good communication skills.

To identify what stands in the way of good communication.

16




Issuing An Invitation To Learn

“Invitations®™ are sometimes written, sometimes verbal, and sometimes
implied by the nature of the setting or the situation. Invite young people
to learn about themselves, their dreams, and plans by creating an
environment that fosters group activity. Your invitation will encourage
them to become involved and their participation in the group will
strengthen their learning and growth. Create a comfortable learning
environment that invites participation:

o Select a quiet, private setting.
o Model open, honest discussion and sharing about oneself.

o Reduce anxiety by informing voung people in the group about what
they will be doing and what will be expected.

o Keep the size of the group small (10-15 if possible).

o Comrunicate enthusiasm about the special opportunity to talk with
one another and learn together.

17
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Setting The Stage: Ground Rules

" As you begin to conduct the activities in Life Planning Education, you will
discover that the program often involves young people in a discussion of
sensitive or personal topics. "Set the stage” with appropriate ground

rules:

o

Confidentiality~-what we share in this group will remain in this
group.

Openness~-it is important to be open and honest but there should
be no disclosure of others' (family, neighbors, friends)

personal/private lives; it is OK to discuss general situations as
exanples but not to use names.

Nonjudgmental Approach--it is OK to diasgree with another person's
point of view but not to judge or "put down" another person.

I-statements-~it is preferable to share our feelings or values
using "I-statements.”

Right to Pass-~this program is designed to encourage
participation, but it is always OK to "pass,” to say "I'd rather

not do this activity®™ or "I don't think I want to answer that
question.”

Anonymity~~it is OK to ask a question, anonymously if necessary
{have a question box), and all questions will be answered.

Acceptance~~it is OK to feel uncomfortable; even adults feel

uncomfortable when they talk about sensitive topics like values or
sexuality.

There may be other ground rules the group will want to adopt. 1If possible,
let the rules come from the group, perhaps after you give an example of a

"ground rule."” You can always add those that aren't suggested by one of
the young people themselves.

You may want to develop a “"contract” that each participant would sign, once
the ground rules are determined.

Do
-

18




Integrating Learning;:
Processing Educational Activities

when you conduct any educational activity-—-especially one that deals with
sensitive or emotional subjects like young people's feelings about
themselves or their future lives--you will want to “process™ the
experience. "Processing"” simply means talking with the group about what
happened and what they experienced when they participated in the activity.
Processing a2llows an opportunity for anyone with a concern or an unanswered
question to raise it again. Processing also allows you, the leader, to
assess and to reinforce the learning that took place. It may include
repeating or surmarizing some of what was said and drawing the group's
attention to key points or issues as the experience comes to an end{/

The following questions may help you as you process the activities included
in Life Planning Education:

o What did we just do?

o Why? wWhat was the objective?

o What did you learn?

o Do you still have any questions?

o 1Is anything unclear or unanswered?

o How did you feel about this activity?

o Is anyone upset about anything we did or said? (If so, be
prepared to talk further about these feelings in the group or
personally.)

o Do you feel differently now than you did before about ?

0 Would you like to do more activities that deal with this
topic/issue? Why?

Getting feedback from the group at different points allows you to structure

your program more effectively and keep young people's attention and
interest.

You obviously won't need to process each activity to the same extent, but
you will want to be careful to process those activities that seem to cause
conflict or concern for one or more members of the group.
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Chapter Summary: Suggestions

As you complete each chapter you may want to have teens summarize what they
have learned and how they feel about their experiences thus far. On the
next page you will find an illustrated "Chapter Summary” sheet which can be
duplicated for uses with each chapter. Teens can write the chapter title in
the center of the balloon and their name on the gondola. Then they can
write brief messages that they learned from the chapter in the sections of
the balloon. You may want to structure the activity so that they recall as
a group major points that they learned and record them on a chalkboard or
newsprint pad. If you're feeling creative, you might make a large balloon
for the wall or bulletin board and ask teens to write in different things
they learn chapter by chapter! .

An alternative method of summarizing learning is presented below. You can

write the statements on the board or prepare a handout by typing and
duplicating them for each teen. Perhaps you would like to add others.

I learned...

I already 1l knew...

I was suprisgsed...

I was disappointed...

I didn't like...

I want to learn more...

20




Chapter Summary

ERIC

Full Tt Provided by ERIC.



Teaching Techniques

The Life Planning Education curriculum is designed to help youth identify
their long-range personal and career goals so that they can use those goals
to direct the decisions they make throughout adolescence. The program
provides information, helps adolescents explore and become clear about
their own attitudes and values, and teaches relevant life skills such as
goal-setting, ccmmunication, and decision-making. Adolescents are most
enthusiastic abcut participating in an educational program when they are
offered a variety of learning opportunities. A list of commonly used

teaching techniques follows; you will find examples of each of them
throughout the curriculum.

LECTURE-LECTURETTE

A lecture is a structured and orderly presentation of information
delivered by an individual or panel. While lectures can be successful in
imparting information or introducing skills, they can be stiff and boring.
A more informal lecture, the lecturette, which allows for an exchange
between the speaker{s) and the participants is often more effective.

DISCUSSIONS

Discussions are a verbal exchange led by the educator or participants about
a specified topic. Through this process participants: (1) have a chance to
share facts and ideas and (2) can listen to and consider different points
of view. Discussions are useful in both large and small groups. Small
groups offer shy or less verbal participants more of an opportunity to

speak. Discussions in the large group give the facilitator the ability to
control the flow of the conversation.

. BRAINSTORMING

Brainstorming is a free-flowing exchange of ideas on a given topic. The
educator or a participant poses a problem, dilemma, or issue. Participants
suggest whatever answers or ideas they can think of. Initially, all ideas
are accepted. When the brainstorming is finished, the group evaluates the
ideas together to identify those they consider most realistic or useful.

AUDIO-VISUALS

Audic-visuals (films and filmstrips) are an extremely successful teaching
aid because participants enjoy them, quickly identfy with the people or
action in films, and are often anxious to express their own attitudes and
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feelings which are triggered by the film. Audio-visuals can be used to

introduce a new topic, give technical information in an entertaining

" mannér, raise issues, and set up dilemmas to trigger discussion. Wwhile
filmstrips have less action than f£ilms, many of the newer filmstrips are

quite effective. All audio-visuals which are used should be previewed with
the following questions in mind:

--Does the audio-visual help accomplish the c¢hjectives of the
sessgion?

~=13 the information, language, and style of dress up-to-date?
~=How realistic or relevant are the characters and situationsg?
--Has the sponsoring agency approved it?

ROLE-PLAYING

This technique gives participants an cpportunity to assume the role of
another person. Within the assumed role the adolescent can 1) experience
how someone else might feel in a particular situation; 2) try out a new
skill such as a communication strategy and get feedback; and 3) learn from
each others' successes or shortcomings, insights or blind spots in a safe
environment. Role-playing in small groups or pairs rather than in the
large group is usually less threatening for participants and allows more
people actually to experience the role-playing. When using role-playing in
A large group, be sure to ask for volunteers, as many participants are
embarrassed or uncomfortable acting in front of a large group.

GUEST SPEAKERS

Another person or panel of persons might be invited to the program to
supplement the educator's expertise, present an opinion, or discuss
particular experiences. Examples of possible guest speakers include:

a physician, teenage parents, social worker, clergy, employment counselor,
and members of various professions. When using guest speakers, it is
important to consider the following points:

--Is the speaker comfortable with and knowledgeable about the topic
to be discussed?

--1s the speaker dynamic and comfortable with adolescents?

--Have you obtained approval from the sponsoring agency if necessary?

-=Do you have a clear understanding with the speaker about your
expectations?

STRUCTURED ACTIVITIES

These refer to all other types of ¢<tperiential activities in the
curriculum. Many of these activities are fun and therefore more appealing
to participants. However, an educ-tor should only conduct activities that
have a clear purpose and will help achisave the objectives of the program.
It is important to tell the group the purpose of the activity and to give
clear instructions. Never lead participants through an activity without
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discussing it. The discussion during and after an activity is most
important because .z clarifies what has been learned and what might be
applied to the participants' daily lives. The following are short
descriptions of a variety of structured activities:

values Voting = Values Continuum

In a values voting activity, participants make a public or private
statement of their opinion in response to a controversial statement. There
are usually three stands that can be taken: agree, don't know or unsure,
and disagree. Designate one space in the room for each of these three
positions. After reading a statement, ask for volunteers to take a public
stand by going to one of the three positions in the room. Give each
volunteer a chance to explain his or her position. Aan alternative
procedure is to have all participants stay in their seats and vote "thumbs
up® if they agree, "thumbs down™ if they disagree, and "arms folded” if
they aren't sure.

Incomplete Sentences

Give participants a list of incomplete sentences to complete anonymously.
Examples: Sex before marriage is . . . .; Teenage parents have it rough
because . . . .; An exciting career would be . . . . There are several
ways to conduct this activity. Read the incomplete 3entence alcud and ask
participants to respond. Participantg complete sentences on a sheet of
paper which is later collected and responses discussed by the group. Or,
write individual sentences on large sheets of paper and place on the walls.
Ask participants to mill around to complete the sentences anonymously.
Afterwards, have volunteers read .the responses and then discuss them.

Stories - Casgse Studies

In this technique, participants react to the characters or values
represented in a fictional story or real case study. With some stories,
ask participants to rank the characters that they like from most to least
and to explain their choices. With other stories, participants may
evaluate the behaviors of the various characters or determine who was most
responsible for a particular outccme. Example: Tell a story about four
people who make different life dacigsions and choose different careers. Ask
participants who they would choose to be like and why.

Inventories

Inventories are a variety of written forms that ask participants to give
some information about themselves -- early experiences or memories,
messages that they received, solutions to a problem, their position on a
specific issue, etc. Example: What message did your parents give you about
certain topics (sex, being a parent, being male, being female, education,
careers)? Mom always said . Dad always said .
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Advantages/Disadvantages

Ask participants to brainstorm both the advantages and disadvantages of a
‘ particular situation, behavior, or condition. This can be done with the
entire group or in smaller groups.

AN
Go
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Implementing Life Planning Education

The following is a brief guide to planning and implementing a Life
Planning Education program. The major steps that need to be considered include:

1) Establish a need for the program

2) Regsearch the cocmmunity

3) Develop program framework

4) Obtain agency support

5) Establish an advisory committee

6) Select the leader

7) Design the program

8) Inform parents - recruit participants
9) Conduct and evaluate program

Establish a need for the program. Gather national and local
statistics on adolescent sexual behavior, pregnancies, births, consequences

of adolescent parenting, school dropout rates, teenage unenmployment, etc.
Talk with adolescents and parents in your agency about their concerns
related to teenage pregnancy and career options. Keep a file of statistics,
questions adolescents have asked, requests from parents, newspaper

articles, letters to the editor -- anything that can be used to demonstrate
the need for a program.

Research the community. Find out what, if any, family life education
or career education programs are being offered in your community. What
agencies or organizations offer such programs? What has been the reaction?
Have any agencies tried to combine the two approaches? Contact any
individuals or organizations which might share your concerns about the need
for Life Planning programming for adolescents. Possible agencies include
schools, PTAs, youth-serving agencies, community mental health centers,
religious institutions, family planning centers, and employment programs.
Discuss your plans for a program and try to gain their support. Whenever
possibls, share rescurcea and ideas within this network. This approach
prevents duplication of efforts in addition to providing a professional
support systenm.

Develop program framework. After talking with other individuals and
agencies in the community, outline a program that would be appropriate for

your agency. This outline should include the target population and overall
goals and objectives of the progranm.

Obtain Agency Support. If your agency does not have an established
policy related to family life education, take the issue and prospective
program to the agency administrators and Board of Directors, if one exists.
Identify your reasons for wanting the agency to sponsor such a program.
Clarify how Life Planning fits within the agency's goals. Discuss the need
for such programming and the support network that you have developed in the
community. Present the suggested program framework and a strategy for

utilizing existing agency resources or acquiring the resources that will be
necessary.




Establish an advisory committee. Convene an advisory committee to
review the program goals, contents, and resources at various intervals.
The committee should include individuals such as parents, clergy, board
nembers, educators, career counselors, and adolescents. If your agency has
a Board of Directors, its program committee might ave the necessary
composition to carry out the functions of an advisory committee. This
committee is important for developing a community~based program. By having
parental, adolescent, and community input as the program is developed, you
are more likely to develop a program that supports the values of the local
community. It is very important to have this committee review all written
and audio-visual resources to be used in the program.

Select the leader. The leader is probably the most crucial factor in
a successful program. Since sensitive issues related to sexuality and
parenting will be discussed, the leader should be well trained. Select a
leader who: 1) is knowledgeable of sexuality and career eucation; 2) is
warm and respectful of others; 3) is enthusiastic about teaching; 4) has
good communication and group facilitation skills; 5) is nonjudgmental; 6)
is comfortable discussing sexual issues; and 7) has a sense of humor.

Design the program. Since Life Plannning Education combines some of
the content from sexuality education and some from career education, it
might only be necessary for you to supplement an existing program. For
example, if your agency already offers a sexuality education program, you
may simply need to add units on goal-setting and employment and relate
these to decision-making about sexuality. Use the Life Planning Education
curriculum as a guide for developing your program. Choose activities that
will achieve the overall goals and objectives that have been identified and
fit the style of the leader and the particular youth that you serve.
Additional sexuality education and career education curricula may also be
useful. See the Resources Section for recommendations.

Inform parents - recruit participants. Once the program has been
fully designed and reviewed by the advisory committee, it can be announced
to the clients of the agency. 1In a achool or a youth-serving agency, there
is an adolescent population that already participates in agency programs.
Thus, it is only necessary to inform them and their parents of the upcoming
program. .

If youth need to be recruited for the program, the following
suggestions will be helpful: 1) work with pre-existing youth groups; 2) use
peer leaders to help recruit their friends and acquaintances; 3) hold the
program at a convenient time and place; 4) develop a reputation that the
program is interesting and helpful; and S) use an attractive brochure that
highlights the informal structure and audio~visuals that will be shown.

Conduct and evaluate the program. Use a comfortahle, private and
properly heated room for the program. A circular or semi-circular seating
arrangement helps to establish an atmosphere conductive to open
communication and sharing. Be sure to have all supplies that are needed
pricr to the session. Also check audio-visual equipment prior to the
session.

Evaluate your program %o determine which components are weak and to
deternmine how the program i3 impacting students' knowledge, attitudes, and
behaviors.
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MYSELF:
W' .0 Am I And What Can I Do?

CHAPTER OBJECTIVES

e To become aware of my positive qualities
e To identify things about myself that I can change
e To identify my potential work skills and strengths
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I N T R O D U C T I O N

MYSELF:
Who Am I And What Can I Do?

The teen vears are a time for becoming independent, for "breaking away”
from the family and establishing oneself among peers. Adolescence is also
a transition period when physical changes are occurring and the child's
body is maturing into adulthood. With all of these changes -- social,
emotional and physical -- voung people begin to ask themselves, "who am 1?"
They go through a process of seeing themselves as different from others and
vet, at the same time, they may be scared of being too different, fearing
their friends will reject them. Still, adolescents want to be recognized
as being unique and individual, respected and “"grown-up."

Self-esteem, or how a person feels about himself or herself, is closely
tied to one's family and environment, including social and economic
background. When children feel listened to, taken seriously, and genuinely

cared for, their self~esteem is high. With love and support, any person
can feel valued and special.

However, if children are raised in an environment where important adults
{parents, teachers, or others) have continuously criticized, corrected, or
restricted them, they may lose faith in themselves. They may begin to
doubt their own ability, believe they will never succeed in anything, and
feel there are limited opportunities for their future. When young people
feel they are unimportant, they may experience difficulty making decisions
and plans for their lives. For example, a teenager who is feeling like a
failure in school and unloved by his family will be more vulnerable to
becoming involved in a sexual relationship when pressured by his peers. &
young woman with similar background and low self-esteem mav become pregnant
intentionally, believing that her only chance for success and recognition
is in parenthood. She may believe that having a child will make other
people respect her and treat her like an adult. Or she may believe that
having a baby will provide her with the love she lacks in her life.

The way young people feel about themselves also has a great deal to do with
how they express themselves through activities and work. Their willingness
to seek a job, their attitude on the job, their relationships with their
employer and with other employees are all affected by how they see
themselves and how thev believe others see them. Work can contribute a
great deal to self-esteem, and some studies cite work as the most
significant source of personal identity for adults. By mastering a job,

people feel they are contributing to society, especially in a society like
ours where work means a great deal.

Knowing oneself and feeling good about oneself is a very important part of
who someone is and how he or she behaves. This chapter is designed to
guide teens in their own self-discovery. Exercises have been sgselected that
can help individuals in your group get to know themselves better, find out
what they like about themselves, and perhaps identify some things that they
would like to change. Emphasis is on providing opportunities for teens to
discover positive qualities: personal strengths, physical attributes, and
special skills or abilities for which they may not have received much
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recognition. You, as the leader, can help young people discovar their
uniqueness. Por those teens in your group who come from a less supportive
environment, your task may be more difficult. Their growth toward positive

self-esteem may be slower, but the reward, for both of you, will be
tremsndous.

Key Concepts In This Chapter

o The way we feel about ourselves influences what we do with our lives,

o The way we feel about ocurselves influences the way others feel about
us.

o When we teél good about ourselves we can perform better and achieve
more.

© Each of us has unique qualities and special strengths.

Teaching Tips

o Be sensitive to ethnic and cultural differences--remember that a
person's gelf-esteem is linked to family traditions, language, social
customs (i.e., dress, hair style) and other aspects of his or her
cultural environment.

o Reward teens whenever you have the opportunity--give them praise,

recognition, a special privilege, increased responsibility, or anything
that will let them know you value and care about them.
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Perscnal Coat Of Arms

%ﬁ: To help teens consider their personal strengths and

=~

weaknesses.

%ﬁiﬂsa Activity worksheet, "Personal Coat of Arms"; markers

Procedure:
1,2,3¢

Give each t
questions.

answer each
appropriate

1. what do
2. What do
3. What do
4. What ar
5. wWhat is
6. If you
7. what ma
8. what do

For example
has been su

for each group member; newsprint or chalkboard.

20-35 minutes.

een a copy of the worksheet. Choose 6 of the following 8
Read them aloud and write them on newsprint. Ask the teens to

question by drawing a picture, design, or symbol in the
area. :

you think is your greatest personal achievement to date?

you like most about your family?

you value most in life?

e three things you are good at?

one thing you would like to improve about yourself?

died today, what would you most like to be remembered for?
terial possession would you save if your house caught on fire?
members of the opposite sex like most about you?

, in space #1 which asks for personal achievement, a teen who
ccessful in music might draw a picture of a musical instrument.

Explain that you are not concerned with their artistic abilities, but you

would like

After group
on the bann

them to use their imagination and creativity.

members have completed their drawings and written their names
er, ask them to form small groups to share their drawings, then

reconvene the large group for discussion.




&6 Discussion®
Points:

1. What was it like to tell others about your strengths and weaknesses? .

2. What did you learn about yourself?

3. What will you have to do to make sure that people remember you in a
manner that you want them to?

4. What were the similarities and/or differences in male and female "Coats
of Arms"?
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Get The Picture?

¢ To help teens become aware of themselves, their likes and
™ dislikes, unique qualities, and future goals.

terkﬂs: Newsprint sheets and markers for each group member; scissors and

glue; discarded magazines, newspapers, catalogues, etc., for
clipping.

.Time. 40-50 minutes.

192 80

Give each teen a piece of newsprint and a marker. Instruct teens to fold
their newsprint sheets in half and write at the top of each half, "This is
me!" and "This is my future!”, as illustrated below:

This is Me! This is

My Futurel!

S RGDEEL TEEE R R

i

Now tell them to cut pictures, words, drawings, and phrases from the
magazines that symbolize things about themselves and their futures. For
the side labeled, "This is Me!", examples might include physical traits and
parts of the body; clothes; hobbies or achievements, personality traits,
etc. These should all be glued into place to form a collage. For the
other side, labeled, "This is My Future!®, suggestions might include
travel, personal possessions (e.g., cars or houses), children, careers,
vocations, money, or any aspect of future life. These can be glued into
place on the remaining side of the newsprint sheet.

& Discussion?
Points:

1. Did anyone use positive and negative symbols for "me"? Aall positive?
All negative? why?

2. Is it difficult or easy to imagine what the future will e 'ike?

3. Did anyone put the same or similar symbol oan both sides to symbolize
that “"what is me today will be me in the future®?

_—
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| Interview About Me

Pl%i\e_: To give teens the opportunity to learn what positive qualities
2X™ others see in them.

gaterials: Activity worksheet, "Interview About Me."

Time: Two or three days for individuals; 30 minutes for group

discussion.

Procedure:
1,2,32

Introduce this activity by telling your group that sometimes other people
recognize our strengths even better than we do. Hand out the Interview
Form and instruct teens to write their names in the center snd then
complete the box labeled "Myself" by writing in it those things which they
like about themselves. Then tell them their task is to choose four other
boxes on the form and "interview" the person described in it. During the
interview, they are to ask the question "What are three things you like
about me?" and record those answers in the appropriate box. Be sure yocu
name a date and ‘time by which the interview must be completed and arrange
for a time to discuss this activity at your next meeting using the
following discussion points. )

% Discussion?®
Points:

1. How does it feel to learn what people like about you?

2., Were you surprised to learn about some strengths you didn't know you
had?

3. Were you digsappointed if no one mentioned a strength you consider
important? How can you make people more awvare of that strength?

4. Did more than one person name the same positive quality about you?

S. Do you remember to tell people around you what you like about them?
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In the box labeled "Myself," list three things you like about yourself.
Then interview four of the remaining people and ask them to name any three

things they like about you as a person.

appropriate boxes.

Write their answers in the

Myself A parent or guardian A brother or sister
An adulet A teacher
(Name)
A neighbor A male friend A female friend




Body Image

%e: To increase teens' awareness of their own physical gelves; to
a help them become aware of the role the media plays in
influencing our images of ourselves, and the role our image
plays in affecting our behavior.

aterials: piscarded popular magazines for clipping; scissors and tape;
newsprint or chalk board; markers.

\9 Time: 40-50 minutes.

Begin by dividing the group into same-sex groups. Give each group a piece
of newsprint and a marker .and instructions to list the parts of the body
that members of their sex generally don't like. Allow five minutes for the
groups to prepare their lists of "Things Girls Don't Like About Their
Bodies™ and "Trrings Boys Don't Like About Their Bodies."” Then give the
groups additicnal instructions to £find examples in the magazines of members
of the opposite sex they €ind attractive. Have each group make a collage
of either "Attractive Men" or "Attractive Women." Displav the lists and

collages in the front of the room and bring the entire group together again
for a discussion.

®Discussion?
Points:

1. Are most women satisfied with their bodies? What about men? Why or
why not?

2. Where do we get our ideas about what an "appealing body" looks like?

3. 1Is the way we feel about our own bodies influenced by what the opposite
sex finds appealing and attractive?

4. Are there parts of our bodies we can change? Circle those on both
lists.

5. What about the parts we can't change? Do parts of our bodies affect

our humor, our intelligence, our friendliness or our ability to love
and be loved?

6. Are there things about our lives that are affected bv our bodies? Give
some examples.
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Work Skills Identification

PL%s:e: To enable teens to recognize that they have several "work skills"
=™ they may be unaware of.

terials: 3" x 5" index cards for each participant; newsprint or chalkboard
: and marker; tape.

30~-45 minutes.

Introduce the activity by asking teens to raise their hands if they have one
work skill they could list on a resume or share with an employer. As

volunteers tell you about their work skills, list them on newsprint or on
the board.

Now distribute index cards to each teen and ask them to think about one
thing they are proud of that they have accomplished in the last year, then
Wwrite it on the unlined side of the card. 7You will probably need to give
them some examples to help them get started -- good examples include winning
an award, performing in a competition, completing a volunteer task such as
conducting a garage sale or raising money for a class trip, or helping with
a job at home. Aafter each teen has had time to recal) an activity he or she
is proud of, ask them to turn to & person sitting beside them and describe
their activity. Instruct the pairs to brainstorm a list of skills or
abilities that were needed to successfully complete their activities.
Wworking in pairs, teens should think of necessary skills related to their
own activity and write them on the lined side of the card. Each teen should
have a turn to work with his or her partner and list necessary skills.

Allow about 15 minutes. '

When everyone has finished, ask for volunteers to come up and list their
accomplishments and their skills on newsprint you have labelled "Work
Skills." Keep the newsprint sheet displayed in the room and encourage
teens to add new activities and related skills as they think of thenm.

#Discussion®
Points:

1. Did most teens think of themselves as having work skills before this
activity? How about after the activity?

2. Was it difficult to think of skills appropriate for each accomplishment?
How does it feel to say, "I have these skillg?"

3. Are there teens who feel they can add work skills to their own card
after having seen the list generated by the group?
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4. How can teens use the information about themselves and their work
skills?

TIONAL
® opoua

Discuss possible vocations that require some of the skills listed. Suggest
that teens explore various vocations related to the skills they identified.

.
-
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PERSONAL AND FAMILY VALUES:
What Is Important To IMe?

CHAPTER OBJECTIVES

o To learn a definition of “values”

® To learn what my own values are and where they
came from

e To understand how my values affect my behavior
e To learn how to communicate my values to others




I N T R O D U C T 1 O N

PERSONAL AND FAMILY VALUES:
What Is Important To Me?

This curriculum challenges young people to take a close look at themselves,
their lives and their future jobs and families, with the goal of helping
them establish a plan for realizing their ambitions and dreams. However,

in order for teans to know what they want from life, they must know what
they value.

Our values are what we believe in. They are the things we are for and the
things we are against. A clear understanding of our values enables us to
make decisions consistent with what we believe; such understanding also
helps us to resist pressure to conform to others' values and behavior. For
example, if teens are aware that they value "making enough money to help my
family", they may put more emphasis on education and study hard in school,

a behavior that is consistent with their values, rather than "cutting”
class with their friends.

Our values give meaning and direction to our lives. I1f we want teens to
experience this, we must provide values education to help them become more
aware of the personal, familial, religious, and social valueg that they
hold. Studies show that students' beliefs do not change as a result of
participation in values education as a part of a family life education

course. On the contrary, students generally strengthen their belief in
their own values.

values education consists of three important steps: (1) Helping young
people to identify their values; (2) Helping young people to feel
comfortable sharing their values publicly; and, (3) Helping young people to
behave in ways that are consistent with their values. The activities in
this chapter provide opportunities for young people to identify their
values and to share them with their peers. The curriculum as a whole is
intended to motivate young people to put their values iato action.

Values education can be a sensitive area in which to work with teenagers.
As young people express their values and learn &bout those of others, they
may feel some anxiety or discomfort and will look to you for support. Be

sure to re-emphasize the ground rules that exist for all group activities,
egpecially the following:

o Participants have the right to "pass" on any activity or part of an
activity

o It is all right to disagree with someone but not to judge or put
them down (see "Preliminaries" for a reminder of the ground rules).

If, in any activity, only one or two participants express a particular
value whi'e the rest of the group holds a different one, it is important
for the leader to support the minority position. You might say: "Being in

the minority can be risky, but it shows that you are strong enough to stand
up for what you believe.”




As the leader, you may be asked to express your own values in a given area.

Whether or not you actually do so is up to you, but bear in mind your

influence as a role model for the young people that vou work with. when

asked about your personal values, you may choose to throw the question back .
to the group ("I'm more interested in hearing what some of you beliasve. . .

«"). On the other hand, if the agency vou work for has taken a very strong

stance on a certain issue, you may have a responsibility to express that
value to the group.

Key Concepts In This Chapter

o Our values are qualities, characteristics, or ideas about which we feel
very strongly.

° Our values affect our decisions, goals, and behavior.
o If we don't act abcording to our values, we may be unhappy.

(-] We get our values from familv, society, religion, and others.

Teaching Tips

o Pay special attention when one or two teens express an unpopular or
minority position and support their willingness to stand up for their
values.

o If a particular value position is not expressed, it is your role to
present that position convincingly for the group.

o When expressing your own position on any value question, make it clear

that it is your personal value and not necessarily the "right" point of
view.
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o Family Messages

PL%SC_: To help teens identify values and messages that people receive
X from their families.

cards.

gh&ﬁal& 3 x § index cards with questions written on them; container for

40~45 minutes.

FaNotes

Before you begin this or any other activity in the chapter, be sure that
your group understands what values are. Ask teens to define the word
*"value."” A good definition you might use to help guide the group is: a
value is any idea or quality that is important, desirable, or prized. Tell

the group that one way to know whether or not something is a value is to
ask yourself these guestions:

o 1s it something you believe in?
¢ Are you proud enough of the thing you value to tell your friends?
. o Did you consiéet other things when choosing your value?
o Did you make your choice freely --.no one forced you?

o Do you act according to your value == do you practice what you
preach?

If the group still seems to have trouble grasping the concept of a value,

you might want to give a few examples and get at least one example from a
teen in your group.

Procedure:

1,2,3¢

On 3 xS catd@, write the question "What does your family tell you
about...?", and complete each question with one of the following:

o Grades in school o Getting married
o Being male o Having sex
o Being female o Getting a job
o Going out with someone o Going to college
o Using drugs or alcohol o Making money
o Graduating from high school o Having children
49




Exanple: What does your family tell you about grades in school?

You may want to add others of your own. Pold each card in half and put
them all in a container.

Explain to the group that many of our values are learned from families and
other people as we grow up and that we, in turn, pass our values on to
others, such as our own children. Point out that sometimes our families
give us messages about values indirectly, not by actually telling us to
value sonething, but by acting a certain way or saying certain things.
Introducs this as an activity that will give teens a chance to share the
values they have received from their families.

Now ask for volunteers to choose a card and answer the question written on
it. Based on knowledge of your group, vou can decide to: (a) have each
volunteer answer his or her gquestion verbally before the group or (b) have
each volunteer write the answer to his or her question on the back of the
card. 1If you choose b, you should collect the cards and read each question
and answer anonymously. Regardless of the method you use, you should
demonstrate by answering one gquestion with the value messages your family
gave you before you ask a volunteer to do so.

®#Discussion®”®
Points:

1. Were there values in your family that were never really talked about
openly?

2. Did you learn about different values from men and women?
3. Were there any values that were especially important to adults?

4. Was there one value that you thought was especially important? One that
you still think about often?

5. Which of the values would you want to give to your son or daughter? How
would you do that?

oRRN"

How "tuned in" to their families' values are teens? Have the members of
your group £find out by asking them to choose three or four items from the
above list and "interview"” adult members of their families. Teens can ask
parents or other relatives what they actually think about these items, and
what messages they gct from their family (the teens' grandparents). At

your next meeting, remember to ask the group what they found out from their
family members.




AN IVIIN ==l
Randk Your Values

P\ﬁ\c: To help teens become more aware of what they value.

gateria.ls: Activity worksheet entitled "Rank Your Values” for each

participant; scissors; tape; pieces of colored 8-1/2 x 11"
paper; envelopes (optional).

30-40 minutes.

Faotes

You may want to cut the value statements on the worksheets into strips and
place them in envelopes before you meet your group. An alternative is to

have scissors for each participant and let them cut the statements into
strips themselves.

Procedure
1,2,32

Be sure each teen in your group has a packet of value statements before you
begin. Tell the group that one way to £ind out what you value is to be
forced to decide between certain things and select the one that is most
important, the one that is second most impcrtant, and so on. Have each
teen sit at a table or floor space large enough to lay out all the value
statements. Then tell the participants to look over the statements
carefully and begin to move them around until they have a list with their

most important value at the top and their least important value at the
bottom, like this:

most
important

least
important

————————————

ﬁ
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Caution them to work slowly and think carefully about each statement. They
can change the order of the statements if they change their minds =-- the
ranking should show how they really feel about the statements. When teens
finish ranking the statements, they should tape them in their final order
tc a piece of paper.

®Discussion®
Points:

1. Was it easiest to choose the "most important” value or the "least
important™ value? Why?

2. Are there values on the list that you've never really thought about
before?

3. Were you surprised by your feelings about any particular value? which
one?

4. Would you be willing to share your completed values list with a close
friend? A boyfriend or girlfriend? A parent? W%hy or why not?

Jf)
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Rank Your Values

Instructions: Cut into strips along the dotted lines.
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P\%ﬁe: To encourage teens to explore their personal valuas.
-

aterials: Ploor space; "Values Voting" Leader Resource Shest; newsprint
for signs (optional).

60 minutes.

As you conduct this activity, keep in mind the teaching tips at the end of
the chapter introduction.

Procedure:
1,2,3¢

This activity is different from "Family Messages"” in two ways: it deals
with values that are more complex, and it requires a public sharing of
personal values. This activity will therefore give the young people in
your group a chance not only to express their values, but also to discuss
the relative merite of different values.

As with other activities in this chapter, review with your group the points
that are made about values in the introduction to the chapter. You might
mention again that people who value something feel good about what they
believe in, are comfortable telling other people what they value, and act
according to their values -- they practice what they preach.

Explain to the group that in this activity they will be asked to express
their feelings about particular values. Designate three areas of the room
to be called “"agree,"” "unsure,"” "disagree" (you may want to put up signs to
indicate them as such). Explain to the group that you are going.to read
geveral value statements; as vou read sach one, vou want them to think very
carefully about how they feel about each statement and then move to a
section of the room depending on whether they "agree®, "disagree”, or are
"unsure.” Let them know that you will be asking for volunteers to describe
their feelings about the statements, since one characteristic of a value is
that a person can tell others about it. Emphasize that there are no right
or wrong answers, only opinions. Everyone has a right to express his or
her opinion, as long as no one is put down for having a different value.

Be sure to mention that participants have the right to “pags" if they would
rather not vote on a particular value (point out that “passing™ is not the

same as being "unsure”). Let them know also that they can change their
vote at any time.




Read the first statement on the Leader Resource Sheet. Once they have had

a chance to think about it and move to a section of the room, ask for _

volunteers to explain why they voted as they did. After some discussion,

ask if anyone would like to change their vote if they have not already done ‘
§0. OContinue with the rest of the statements or do as many as seems

appropriatsa. You may also want to make up sStatements of your own if you

think they may be more guitable to your particular group.

®#Discussion®
Points:

1. Did you know right away how you felt about each statement or did you
have to think about each one?

2. Did you ever change your mind?

3. Did anyone else in the group influence your "vote"? (Talk about how
peer presgure can interfere with a person's freedom to express his/her
own views.)

4. Does your behavior back up your values? Do you practice what you
preach?

5. How did you feel about the diversity of values in your group?

6. 1Is it harder for teenagers to express their values in front of peers or
in front of parents?

o4
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Values Voting
-~
Here are suggested statements to use in the Values Voting Activity. Choose
as many as are appropriate for yvour group and for the time you have. Add
others if they seem relevant.
1. You can get a good job without finishing high gchool.
2. Women should help pay for dates.

3. Men can make good secretaries and nurses.

4. It's not what you know but who you know that counts when it comes to
getting a job.

5. Having a baby is a great way to get attention.

6. In a family, the man should be responsible for financial support.
7. Using birth control is a woman's responsibilicy.

8. There's no point in planning since life is a game of chance.

9. Tt is very impcrtant to continue education after high school.

16. Men who father children should share the responsibility of caring
for them.

ti. It is wrong to have sex if you're not married.

12. Fathers should always help change diapers and feed the baby.
13. Teenagers should nct have babies.

14. You should only have gex with someone you love.

15. It's not OK for a man to cry.

16. Having a job that ycu like is more important than making a lot of
money .

17. Women should stay home and raise children if they decide to have
them.

18, A boy who has nct had sex by the time he is 17 i3 weird.

19. Male/female relationships were better off before the "wcmen's
liberation" movement started.

20. Women should not get jobs that men have always had.




21.

22.

23.

24'

2s.

26.

Teenage girls who get pregnant should give thei:z babies up for
adoption.

A pregnant teenager has the right to decide whether or not she
wants to have an abortion.

Using birth control means a woman plans to have sexual intercourse
with lots of men.

Getting prsgnant proves that a woman is in love with a man.

A person who decides not to have children is selfish.

A man who never becomes a father is not. a real man.
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Values Auction

P%se: To help teens learn what they value most.
T

aterials: Copy of "vValues Auction" Activity Worksheet for each
participant.

.

Time: 30 - 40 minutes.
Procedure:
1,2,32

Hand out the worksheets. Tell the group that one way to know which values
are really important is to assign monetary "value” to them. Ask if anyone
knows what an auction is and have him or her describe it to the rest of the
group. Then explain that in this exercise they will have $10,000 in
imaginary money to spend in a "values auction.” They can bid on any of the
values listed on the activity sheet, bidding tile most money on those most
important to them. They must remember, however, that they cannot spend
more than $10,000 in the whole uuction. For example, if they "buy" a value
for $4,000, they only have $6,000 left to "spend” on others.

Then open the bidding or the first value; read it to the group and ask if
anyone is willing to bid $100. Tell the group that bids must be in
quantities of $100 or more. When someone bids $100, ask for $2170, and so
on. This should be done in a lively and spirited manner, wi*: a certain
amount of humor. If you like, after you have auctioned off tae first
value, ask for a volunteer from the group to be the "auctioneer."™ Continue
the auction until someone has "bought ' each value on the list. Be sure
that the group writes down how much each value costs in the spaces provided

on their activity worksheets. They will want to compare costs at the end
of the exercise.

®Discussion®
Points:

1. Was this activity hard to do? Wwhy or why not?

2. Some people spent all of their money on one or two values, while others
spent it on several. Why?

3. How can knowing which values are most important to us affect our lives?
4. What values were most important to the group as a whole?

S. If your parents participated in the auction, what values do you think
they would "buvy"?




Values Auction

Pretend that you have $10,000 to spend in an auction where the only things
to buy are values. When your group leader "opens the bidding," vou can use
that money to purchase any of the following values that are important to
you. Remember, once you have spent your $10,000, vou can no longexr buy any
of the remaining values.

My Highest Bia Group's Highest
Bid

1. Doing only what my religion
says I should do.

2. Being a virgin when I get
married.

3. Having good health all my
life.

4. Getting a job I like.

5. Baving children of my own.

6. Not doing anything tc hurt
my parent or parents.

7. HBRaving a good gexual rela-
tionship.

- 8. Having a partner who really
loves me.

9. Getting the best education
I can.

10. Making a lot of money.
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Values And Vocations

Px&se: To illustrate the link between personal values and vocational

choices, and to help teens think about what vocations might
interest them. =

aterials: Copies of “Values and Vocations" Activity Worksheet for each
participant; newsprint; markers; tape.

40 - 50 minutes.

Spend a few minutes reviewing with your group what you have discussed in
the previous exercises on values: What are values? Where do they come
from? and so on. Then explain to the group that values have a great deal

of influence on the decisions we make, including our decisions about which
jcbs to choose.

Distribute the worksheet ("Values and Vocations™) that accompanies this
activity. On it are examples of work-related values. Explain to the teens
that you would like each of them to decide which values would be most

important to them in chcosing a job, and which would not be important to

them at all. Ask them to circle the values that are most important to them
and put a line through the values that are not important to them at all.

Divide the group into four or five smaller groups. Have several sheets of
newsprint prepared, each with one of the work values from the worksheet
written on the top. Give each group two sheets of newsprint with values on
them. Tell the group that under each value they should list all of the
jobs a person with that particular value might choose. They may use the
1ist of jobs on the other side of the worksheet as a guide, but they should
also try to think of other jobs for each value. Encourage them to ask
questions if any of the jobs listed are unfamiliar to them.

when the teens are finished, post the lists on the wall where everyone can
see them. Spend a few minutes discussing the lists.

®Discussion?
Points:

1. Was it hard finding jobs to match the values?

2. What jobs are listed under several different values?

3. What value was the easiest to £ind jobs for? The hardest?

Now have participants turn over their worksheets and look again at the

<__—_’__———_——___—_-__—_——_———_

—_—  ——
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values they circled. Ask the group to pay close attention to the lists of
vocations that match their individual values.

4. 1Is anyone surprised at the jobs that £i¢ his or her values?
5. Did anyone already know that certain jobs would fit his or her values?
6. Are there values that most teens consider important in choosing a job?

7. Are there anv values which most girls think are iﬁportant? Most boys?
why?

oRTIENAL

You might want to arrange for one Or more speakers to address the group
following this activity. Their purpose would be to share with the group
their experience in working in a job or profession that is closely related
to their personal values. Por example, you might get a lineman (or a
linewvoman) from the telephone company to talk with the group about the
value of working outdoors and how that fits with his or her job. Another
good example would be a celebrity (i.e., sports, media, politics) who could
talk about the value of being in the public limelight. Perhaps you know
someone who is dissatisfied with his or her job because it dossn't fit with
their personal values--you could invite that person to share their
experience with the group as well.
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Values And Vocations

Hers are some things that people might value and want to consider in
choosing a job. Circle the three values that would be most important to

you in choosing a job, then put a line through those values that would not

be important to you at all.
Helping other people
Being creative or artistic

Having a daily routine that
doesn't change much

Earning a lot of money
Becoming famous
Working with people all the time

Being able to influence other
people

Having job security

Being able to work when you want

Doing something that adds beauty
to the world

working outdoors

Finding adventure

Being able to learn new things

Being known as an intellectual
person or a "thinker”




Merchant Marine
Flight Attendant
Teacher
Beautician
Social worker

Phone Connector

Athlete

Truck Driver
Landscape Architect
Cashier

Secretary

Office Manager
Architect

Retail Clerk
Dental Assistant
Lawyer

Librarian
Newspaper Reporter

Musician

POSSIBLE VOCATIONS

School Counselor
Accountant

Worker on Assembly Line
Counselor

Executive

Tour Guide

Plumber
Veterinarian
Waitress

Writer

Free~Lance Writer
Airplane Pilot
Bank Telle:

Hotel Manager
Bricklayer
Conatruction Worker
Cosmetologist
Truck Driver

Taxicab Driver
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Overseas Government Agent
Florist

Tvpist

Welder

Playground Supervisor

Jewelry Repair Person

Mail Carrier
Clergy

Cook

Ambulance Driver
Model

Auto Mechanic
Police Officer
Carpenter
Photographer
Medical Technician
Dancer
Pharmacist

Firefighter

AL
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. Film: “A Little Help From My Friends”

P\%S:\C: To allow teens to explore the meaning of friendship, differences
X in values, and the impact of peer pressure within a friendship.

Materials: Projector, screen, and film: "A Little Help From My Friends"
(Agency for Instructional TV] or another £ilm of your choosing.

30-45 minutes.

See "Resources" section of the curriculum for ordering information.
Procedure:

1,2,32

Briefly discuss peer pressure and differences in values among friends. Ask

group members for examples. Introduce the film. Ask the students to look
for examples of peer pressure and value conflicts in the film.

‘ % Discussion®
Points: (If you use the suggested film.)

1. How were the two bd¥s different? Who did you like best? Why?
2. How did their values differ about friendship, girlfriends, work?

3. Do boys experience different pressures than girls do? If so, what
kinds?

4. Give examples of pressures on males in this society (pressure to excel
in sports, pressure to “"score" with girls, etc.).

5. How can you decide when a friendship is not in vour best interest?

,‘
N

- ~
wh/
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MALE OR FEMALE:
Is My Life Already Planned?

CHAPTER OBJECTIVES
e To learn about sex roles and stereotypes that
exist
® To understand how stereotypes affect our options
in the workplace and in relationships

e To examine my own thinking about “maleness”
and “femaleness”
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I N T R O D U C€c T 1 O N

MALE OR FEMALE:
Is My Life Already Planned?

One of the greatest barriers that young people face as they think about
their futures is their perception that they are limited in what they can do
with their lives. Teens may believe that future plans don't have any
meaning for them because they have no hope for a real future. They may
feel their lives hold too few "options" for a variety of reasons, but an
important factor they often believe will limit them is their gender.

Traditional ideas about which roles are appropriate for men and women in
the work place, the family, or personal relationships are often called
"gtereotypes.” Stereotypes can limit our dreams and expectations. Young
men may believe they have to behave in certain ways in order to be
"masculine,” such as being interested in mechanical or analytical vocations
rather than the arts and social sciences, being emotionally in control as
opposed to being sensitive and vulnerable, or being the dominant partner in
a relationship. For young women, sStereotyped role expectations may include
choosing the so-called "helping" professions (such as teaching, nursing, or
social work) over other vocations, being nurturing and considerate of
others' feelings while ignoring their own needs, or submitting to the
preferences and demands of a male partner in a personal or work
relationship.

The tragedy of this stereotyped thinking is that it is learned very early
and is extremely difficult to overcome. Many adolescents have already
established patterns of behavior and future plans for themselves that are
consistent with traditional sex role expectations. If we want young people
to overcome stereotyped attitudes about their adult roles as men and women,
we must help them recognize that traditional patterns are changing and that
they can take on non-traditional jobs, careers, and family roles. For
example, a man can play a major role in caring for an infant and a woman
can learn to make home repairs. Partners in a relaticnship can share the
responsibility for decision-making and can learn to consider their own and
each other's needs. And men and women can pursue vocations once considered
only appropriate for the "opposite" gender.

Young women, especially, must deal with the fact that there are few role
models for them to look up to. Though the 1980s have seen for the first
time a woman on the Supreme Court, a woman in space, and a woman nominated
for national office by a major party, these instances are isolated and
treated as extraordinary events by the media. Only when the presence of
women in such occupatians is commonplace will young women Know that they

can strive for the jobs that only a few years ago were considered "men's"
positions.

Long-standing social attitudes can be difficult to change. Most adults
raised in an environment where traditional sex roles were the norm will
find evidence of stereotyped ideas and behavior in their own lives. Yet
adults can play an essential role in helping young people become aware of,
and overcome, their perceived sex-role limitations. Young men and women
will need help to see that new options are possible; they will need support
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from adults and peers if they pursue a non-traditional path. This chapter

is intended to aid leaders in the process of making teens more aware of

stereotypes and more comfortable with non~traditional sex roles. Por

those youth from lower income families or from cultures with very strong .
sex role traditions, changes in thinking and behavior may be less rapid but

are possible.

Key Concepts In This Chapter

° Even though there has been a great deal of discussion about sex
roles and sex stereotypes in recent years, sStereotypes still exist
today in personal relationships, in families, and in the workplace.

o Overcoming sex stereotyped thinking is critically important to two
areas of our lives: (1) male/female relationships and (2) selection
of a vocation.

Teaching Tips

o Keep in minrd that young men generally find it more difficult to
overcome sex stereotypes than young women. Reinforce all teens in
your group for being non-sexist in their behavior towards each other ’
and in their thinking about their futures, but take gspecial care to
notice when male group members exhibit non-sexist behavior.

o Be very sensitive to the cultural background of teens in your group;
remember that some teens come from families where traditional sex
roles still exist and are reinforced.

o Take advantage of .your community resources--bring men and women who
work in non-traditional roles into your program as role models.
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‘ Lecturette On Stereotypes

Pl%f\c: To make teens more aware of stereotypes.

aterials: Newsprint and markers or chalkboard; examples of sex stereotypes
from magazines, newspapers, advertisements, etc.

20-25 minutes.

Procedure:
1,2,3¢

Begin this lecturette by asking teens to define the following terms from
their own experience. Suggested definitions are given:below so you can
help the group to refine their definitions.

sex: is often used to refer to one's gender, which is either male or
fenale.

sex role (or gender role): everything a person 3ays or does,
consciously or unconsciously, to express maleness and femaleness.

‘ stereotype: the belief that 21l people that belong to a certain group
(e.g., gender, age, race) do or should act alike; does not allow for
individuality.

discrimination: showing prejudice against or partiality toward a group
of people.

Ask teens if they can think of examples of stereotypes or discrimination.
If they don't mention racial or ethnic, age, and sex role stereotypes and
discrimination, you may want to give examples of each. Point out that

stereotypes influence they way people treat (or discriminate against) one
another.

Explain that stereotypes also influence the way we feel about ourselves,
how we behave, what we believe we can do, and what goals we set for
ourselves. Point out that if teens believe they are limited in what they
can do with their lives because of their gender, then they will probably
set different goals for themselves, either consciously or unconsciously.
Because sex role stereotypes can severely limit our expectations of
ourselves, as well as the goals we hope to achieve, it is important that we
become more aware of them. Once our awareness increases, then we may be
able to overcome some of our "stereotyped” thinking.

Finally, ask teens where they think we learn stereotypes. Their answers
should include family, friends, and the media. Share with the group the

‘H
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exanples of sex role stereotypes that you found in the media: men playing
aggressive sports, ads depicting men Or women in traditional work roles;

magazines or record albums depicting women cr men as sex objects; women as
fashion models, etc.

Answer any questions teens may have before going on to the next activity.

TIONAL
S tiines:

Have teensg look for other examples of sex role stereotypes in magazines or
at home; also have them look for examples of non-traditional sex roles for
men and women. Allow time to have the group make two collages of the
pictures at the next meeting and discuss the differences.
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ANIVITY s
I'm Glad  Am/If I Was...

Pl%%e: To help young people become more aware of their feelings about
£~ their gender.

Cgaterials: Newsprint and markers or chalkboard; masking tape.

30-40 minutes.

12,382

Divide the group into several small, same sex groups. Ask each group to
come up with as many endings as.they can for the following sentences:

Boys' Groups -- "I'm glad I'm a man because...”

Girls' Groups -- "I'm glad I'm a woman because..."

Give an example to help the groups get started. Have each small group
record the endings on a sheet of newsprint. Allow about 10 minutes, then
ask the groups to think of as many endings as they can for another
sentence:

Boys' Groups -- "If I was a woman, I could...”

Girls' Groups -- "If I was a man, I could..."

Have the groups record endings to the second sentence in the same way.
Allow 10 minutes,

Now ask for volunteers from each group to tape their group's sentences on
the board in the order indicated below:

Girls' Responses Boys' Responses
I'm Glad I'm A If I Was A Man I'm Glad I'm A If I Was A Woman
Woman Because... I Could... Man Because... I Could...
% Discussion®®

Points:

1. Were any of the responses the same for both genders?

2. Was it harder for boys or for girls to come up with reasons why they
are glad of their gender?
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4.

5.

10.

Was it harder for boys or for girls to state the advantages of being
the opposite gender?

which of the advantages of being a man are real rasasons and which are
stersotyped reasons?

Which of the advantages of being a woman are real reasons and which are
stersotyped reasons?

Is it possible to be a man and still have or do some of the things
listed under "woman"?

is it possible to be a woman and still have or do some of the things
listed under "man"?

Can you think of a woman you Khow who has some of the traits listed
under “"man"?

Can you think of a man you know who has some of the traits listed under
"woman"?

what is masculine? Feminine? Are these different than "male” and
"female"? What does it mean to be "androgynous"?

Y0
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Stereotypes Scavenger Hunt

Se: To have young people meet and learn about people who are in
&~ traditional and non-traditional roles.

aterials: Copy of "Stereotypes Scavenger Hunt™ worksheet for each
participant.

Several days to complete worksheet; 20-30 minutes to discuss
with the assembled group.

Begin this activity by explaining that it will give the group a chance to
get acquainted with people who have chosen traditional and non-traditional
vocations. This activity is intended to take several days to complete,
perhaps even a week or more. Instruct your group to find as many of the
people on the list as they can and get their signatures. Encourage them to
be as resourceful as possible =-- they can consult their parents, their
parents' friends, their friends' parents, other relatives, etc. You can
expand this exercise if you want: if participants find people in

non-traditional roles that are not on the list, they can add them to the
list,

When teens have completed the worksheet as best they can, be sure to set
aside time to discuss it with the assembled group.

® Discussion?®
Points:

1. Was it hard finding people for this exercise?

2. Were there any people that you especially liked or admired?

3. Did you find more men or women in non-traditional roles?

4. Is it easier for men or for women to take on non-traditional roles?

S. How did the people you met feel about themselves and their work?
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APTIONAL

' Activities:
Have teens "hunt" for other examples of stereotypes that exist, such as ‘
stereotypes about an ethnic group Or age group (e.g. elderly). Give them

the opportunity to meet a variety of people in order to learn that
stereotypes are not always trus.

Examples might include a person who: is bilingual in English and Spanish.
lives with a great-grandparent.-
celebrates Passover. :
has a sister or brother who is

physically handicapped.
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Stereotypes Scavenger Hunt

To complete this activity you must "hunt" for adults in your family,
school, club, church or synagogue that match one or more of the
characteristics below. When you find someone who can fill the first
characteristic, "Is a full-time wife, mother, and homemaker,” have her sign
her name in the space beside characteristic #1. Then complete the whole
list -- find as many people as you can. When you get their “autographs,”

ask each person two questions:

(1) How do you feel about the career choice

you have made? and (2) Why did you make vour decision?

Autographs Find Someone Who . . .

1.

10.

11.

12.

13.

14.

Is a full-time wife, mother, and
homemaker.

Is a female physician.

Is a female nurse.

Is a male nurse.

Is a man who teaches nursery school.

Is a married woman who plans not to have
children.

Is a father who stays home to take care of
his baby part or all of the time.

Is a female dentist.

Is a female sports fan.

Is 2 female sports plaver.

Is a male sSecretary.

Is a man who is a full-time artist.
Is a male company executive.

Is a femalas company executive.
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Gender Roles And Relationships

P%: To help teens examine how gender roles affect the ways people
X react in relationships with othears.

cgaterials: Activity worksheet, "Gender Roles and Relationships--Sample Case
Studies."

30-40 minutes.

1,2,32

Distribute the worksheet. Divide the class into small groups and ask each
group to choose a recorder. Assign one of the five case studies to each
group. Choose a teen in each group (a good reader) to read the situation
out loud to their group. Each group should consider these two questions:

e How would you react to this situation?

o How would your parents have reactzd to this situation when they were
young?

After 10 minutes, reconvene the groups to discuss how they reacted to the
situations.

® Discussion?®®
Points:

1. Ask for volunteers to explain why they reacted the way they did and how
they thought people would have reacted to the situation 20 years ago.

2. How are things different today?

3. What do you think has caused the change?

4. How have changing gender roles affected relationships between men and
women? Do you think these changes are good or bad?

APTIONAL
V‘A&L’{'Ii;:ies:

Ask teens to share their perceptions of the way people might have reacted
to these situations in the 1960s with their parents and to get their

parents' reactions to the situations. Discuss the activity during the next
clags.




Gender Roles And Relationships
Sample Case Studies

Mike is about to ask Laura out for the first time. He would like to go
out for pizza and then to a movie. Mike thinks Laura should help pay
for the date. What should he do? What should she do?

Jennifer has been interested in Bob for the last few months. She
thinks he might like her too, but he seems too shy to ask her out. She
has thought about calling him and asking him to go out, but she's
afraid of looking too "pushy.” What will happen if she asks him out?

Janet and Ross have been married for 2 years. Both have always worked.
Now Janet is pregnant but wants to go back to work as soon as she can
after she has the baby. Ross wants her to stay home for a while until
the child starts school. What should Janet do?

Ricky has just been approached by a woman at a party. She seems nice.
She asked him to dance several times and invited him to her house after
the party. Although Ricky likes her, he doesn't feel quite ready to go
home with her and face the possibility of a sexual relationship. On

the other hand, he doesn‘'t want to look like a "sissy."” What should he
do?

Sam was thinking of buying his 3 vear old brother a Cabbage Patch doll
for his birthday. They looked real cute in the store. However, when
he mentioned it to his buddy, Jack, Jack said, “"You don't give dolls to
little boys."” What should Sam do?




Sex Roles In The World Of Work

PL&SC: 70 help teens examine vocational options available to them and
to help them become more aware of how sex role stereotypes
might affect their choices.

aterials: Newsprint and markers; activity worksheet with “Average Annual
Salaries" or Occupational Outlook Handbook: 3x5 index cards;
pencils.

30-40 minutes.

Procedure:

1,2,32

Begin the activity without any real explanation of what it will be about.
Pass out index cards to each person in the group. Ask each teen to think
of those johs he or she would most like to have as an adult and write them
anonymously on the 3x5 index card. Then ask for a volunteer to collect the
boys' cards and record all the boys' responses on one sheet of newsprint
and a second volunteer to collect all the girls' cards and record their
responses on another sheet. Once a job is recorded, a check should be made
each time it is mentioned. &x.: Computer programmer X X X X X)

Now break teéens into two small groups. Have them look up the salaries of
che 10 most commonly named vocations on each list (using the Activity
Worksheet on "Salaries" or the Occupational Outlook Handbook) and record
the salaries beside each job. (Ex.: Computer programmer $21,000)

Bring the group back together for a discussion of what they learned.

& Discussion®
Points:

1. Are the more "desirable" jobs on the boys' list or the girls' list?
2. What does this tell us about how boys and girls see their job futures?

3. Are there salary diiferences between the 10 most popular jobs on each
list? What does this mean?

4. Are there some jobs on both lists?

[E))

Are there jobs only men or only women should do? Why or why not?

)
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6. What jobs on the girls' 1list are “off-1limits" for boys because of sex
role stereotypes?

7. wWhat jobs on the boys' list are “"off-limits" for giris? ‘

8. Can boys or girls get "off-limits" jobs anyway? How will they feel?
what dces the law say?

9. Does anyone want to exchange one of his or her "most wanted” jobs for
another after doing this activity?

N
~i
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Average Annual Salaries

Business
Accountant $19,500 Auditor
*Bank Teller 10,800 Bank Officer
Buyer {Retail/Wholesale) 19,500 *Shirping Clerk
Tnsurance Underwriter 21,500 Receptionist
Secretary 13,960 Typist
Televhone Operator 10,500 *Stenographer
public Relations Specialist 17,000 Bookkeeper
Personnel Information Specialist $24,300
Math and Science Fields

Architect $28,600 Engineer
Mathematician 23,400 Chemist
Geologist 22,800 Meteorologist
Biological Scientist 16,800 Physicist
Agricultural Scientist 17,000 Forester
Surveyor 16,500 *Farm Manager

gsocial and Community Occupations
Urban Planner $18,400 Lawyer
Legal Assistant 14,400 Economist
Psychologist 16,000 Sociologist
Social Worker 19,300 Recreation Worker
Minister 18,000 Rabbi
Priest 5,000 child Care Worker
Firefighter 17,300 Police
Correction Officer 15,600 Security Guard

Mail Carrier 18,530

Education

*Elementary School Teacher $23,090 Librarian
*Secondary School Teacher 24,280 *Library Technician

Assistant College Professor

*School Counselor

Hotel Manager
Bartender
wWaiter/Wwaitress
Barber

Bus Driver (large city)
Bus Driver (small city)

*Truck Driver

Air Traffic Controller

Broadway Actor/Actress

*Stage Director
Radio/TV Announcer

*Broadcast Technician

24,600
27,590

College Instructor
Teacher Aide

Service Industry

$30,000 Custodian
10,600 +tips Cosmetologist
9,400 +tips Cook/Chef
14,000 Flight Attendent
Transportation

$17,600 Flight Engineer
14,190 *Airplane Copilot
21,440 *Airline Pilot

17,800

Arts and Entertainment

$18,200 Museum Curator
22,000 Writer
12,000 *Graphic Artist
17,160 Photographer
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$19,700
28,600
14,560
10,500
11,793
17,240
11,700

$26,300
21,100
14,390
14,390
14,400
16,400

$29,000
20,000
16,000
15,000
25,000
6,970
18,000
11,500

$18,790
16,900
19,200
12,480

§$11,700
7,280
9,400

13,000

$le,000
29,000
80,000

$21,800
16,400
18,600
18,200




Health Care

Physician $44,400 Dentist: $26,400
Physician Assistant 20,500 Dental Hygenist 12,860
Registered Nurse with B.A. 18,760 Dental Assistant 11,460 .
Registered Nurse 16,040 Chiropractor 15,000
Licensed Practical Nurse 13,600 Occupationai Therapist 18,900
Nursing Aide/Orderly 10,500 Physical Therapist 19,600
Medical Assistant 7,000 Speech Pathologist 21,800
Medical Record Tech. 13,200 Lab Technician 13,800
Resident 22,000 Veterinarian 24,700
Dietician 18,680 Emergency Medical Tech. 14,520
Pharmacist 24,700 Optometrist 27,000

Mechanic/Repairer

General Maintenance Mechanic $12,480 *Auto Body Repairer $25,000
Appliance Installer/Repairer 9,360 Telephcone Installer/Repairer 16,640
Musical Instr. Repairer/Tuner 9,C00 *Farm Equipment Mechanic 15,100
Coin Machine Servicer/Repairer 6,970 Office Machine Repairer 13,000
*Industrial Machinery Repairer 25,650 Shoe Repairer 13,000
Computers
Computer System Analyst $31,200 Computer Programmer $20,020
Computer Service Technician 24,960 Computer Operator 17,680
Sales
Cashier $ 6,970 *Real Estate Agent $19,000
Travel Agent 10,000 Retail Sales 6,970
Trades and Crafts

°Carpenter $16,900 °Electrician $22,880 ‘
°Iron Worker 22,360 °Painter 16,120
°Plumber 21,060 °Glazier 17,16C
°Roofer 14,820 °Sheet Metal Worker 21,060
Butcher 22,880 Welder 20,800
*Printing Press Operator 27,830 Upholsterer 6,970
Electrical Technician 13,000 Drafter 12,600
°Construction Worker 19,080 Assembly Line Worker 17,680

Blue Collar Worker Super. 23,920 *Typesetter 15,700

*Wastewater Treatment Plant Operator 18,700

Enlisted Military Personnel $15,700

These are approximate entry-level salaries according to the
Occupational Outlook Eandbook {(1986), U.S. Department of Labor,
Bureau of Labor Statistics, with the exceptions of the following:
* These are averages for the entire prof2ssion. Entry-level
averages not available.

° These are averages for the entire profession. Apprentices earn

1/2 of this amount at start, and then receive incremental raises
until they reach full salary.
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Media Messages

P\%& To help teens recognize some of the measages that TV sends about
sex roles and relationships.
aterials: Activity worksheet entitled "Media Messages" for each
participant.

One night for participants to complete worksheet; 30 minutes for
discussion.

Before making the assignment for this activity, consult your newspaper So
you can suggest several television shows that teens might watch.

Procedure:
1,2,32

Wwithout a lot of explanation, assign two hours of television viewing to the
group. Tell them the two hours must include 5 commercials, a show about a
family, and a daytime or evening show about couples and relationships.

Distribute the "Media Messages” worksheet to each participant and instruct
them to complete it as they complete the television viewing assignment.
You may want to go over one example of a commercial with the group SO they
understand what is expected of them in this activity. Tell the group that
they are to bring their completed worksheets to the next meeting where you
will discuss what they have learned.

% Discussion?®
Points:

Part I:

1. what kinds of activities were the men and women engaged in?

2. Were there any patterns in the way the men and women were depicted?
3. What kinds of products were women selling? what were men selling?
4. Do you think commercials are realistic?

part II:

5. What roles did men and women play in the shows about. the family?

6. wWho was the dominant person in the families? Was anyone playing a
non-traditional role?

7. Do you think the family you saw seemed real?

— e




Part III:

8. Who were the characters that were involved in romantic relationships on

the shows about touples? What kind of relationships did they have?

9. Were any of the couples portrayed in the shows married? To each other?
|

10. How realistic do you think these people and their romantic
relationships were?

11. Do you think TV reflects the values of your family members? Of your
friends?

86 ESI




3.

Media Messages

watch 5 television commercials and £ill in the blanks below. One
example is given to help you get started.

Name of Role of
Product Character Sex Location
Example Floor Wax Housewife F In the kitchen

Commercial #1

Commercial #2

Commercial #3

Commercial #4

Commercial #5

Now, watch a TV show about a family and describe the main characters.

Name of Show Character Sex Characteristics.and Actions

Finally, watch a daytime or evening show about couples and

relationships. What "messages" about love and sex did you see or hear?

Name of Show Messages about Love and Sex

A —————————————————————————————
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CHAPTER OBJECTIVES

e To identify my long-term and short-term goals
e To practice goal-setting
® To learn how to achieve my goals

e To think about how parenthood might affect my
goals
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1 N T R O D U ¢ T 1 O N

GOAL-SETTING:
Whaut Are My Goals For Myself?

Once young people have had a chance to learn something about their values,

skills, and interests, it is time to help them set some goals for
themselves.

Everyone sets goals in their lives. Goals are defined by the Random House
Dictionary as "achievements or accomplishments towards which our efforts
are directed."™ Whether goals are short-term (to be achieved in a uzek or a
day) or long-term {to be achieved in a lifetime), they often provide the
framework with which many decisions can be made and further self-knowledge
can be gained. These are desirable things for teenagers, yet goal-setting
skills can be elusive to some. Teenagers often lack the ability to project
themselves into the future, to get an idea of where they are going, or even
to think of themselves as "going" anywhere. Adolescence is, by definition,
an unstable time during which teens need structure as well as the
opportunity to become more independent. As teenagers are given more
responsibility and challenges to face, they need the ability to imagine

their futures, and the skills to set reasonable goals for their personal
growth.

As you go through this chapter with teens in your group, you may want to
stress the following four points about goal-setting:’

o Goals should be specific -- Know exactly what it is you want to
achieve.

o] Set time limits -- Know when you will want to have achieved your goal.

o] Make your goals reasonable and manageable -- You can eat an elephant if
you take it one bite at a timel

o Be positive -~ Try to achieve, not to avoid.
The following analogy, quoted from aun innovative curriculum for young

people entitled Self-Discovery may be helpful as you introduce the concept
of goal-getting:

"In a way, your life is like being out on a wide river in a
canoce. If you just drift along, the current will keep you afloat.
Every once in a while you'll bump into a piece of land where you
can stay until you're ready to climb back into the cance. Some
places you land may be nice, but others may be miserable =- full
of mosquitoes, no trees for shade, no wood for a fire, and too
rocky to pitch your tent.

"Suppose you want to get to a beautiful island you've heard
about that's shady and breezy, with plenty of wild berries, and

more than enough firewood. 1It's not likely you will get there if
you keep drifting. You will have to chart your course. You may
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have to go into a side strean and paddle, sometimes against the®*®
current. It will be much harder than lying back, drifting, and
just watching the scenery go by.

"But your rewards will be great. You'll know where you're headed
and how to get there. You'll £ind the paddling easier because
you can picture the pleasures that are waiting for you.

Sometimes you'll take a wrong turn and get a little lost, but
your maps and charts wiil help you £ind your way back. And your
reward will be reaching your goal, beaching your canoe, and
enjoying aii the beauty of your private island.

(From Self Discovery, G. Gussin and A. Buxbaum, Management
Sciences for Health, 1982, p. 6.)

Remember that goal-setting is an extremely important part of the life
planning process, and also one of the most difficult for teenagers to
grasp. Try not to be digcouraged; some teenagers may not master this skill

for years to come, but what they learn in this chapter will be of value to
them for the rest of their lives.

- Key Concepts In This Chapter

o A goal is defined as something that a person wants to accomplish and

works toward. A goal is not really a goal unless energy is directed
towards it.

o There is a relationship between one's values and future goals.

o Decisions made now can and do affect future goals.

o All goals involve making decisions and taking risks. No one really
knows what the future will bring. However, by thinking about the

choices and knowing enough information to weigh the risks and
benefits, a person has a better chance of ending up in a happy

situation.
Teaching Tips
o Remember that teens have difficulty with the concept of “"future" --

keep discussion and examples as concrete as possible. You can help
them to do that by giving them very specific guidelines, for instance,
*"Imagine what you will be doing the day after school is out next

June;" or, "Think about something you want to buy before your next
birthday.”

o Many of the activities in this chapter ask teens to imagine a future
time in their lives.

o Encourage your group to set reasonable goals--ones that they can

realistically achieve. An important part of goal-setting is the sense
of accomplishment that comes from achieving goals.
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ShortTerm Goals: My Contract

P\%C: To help teens become familiar with the concept of goal-setting
- and to contract for achievement of a short-term goal.

aterials: "Contract” worksheets for each participant; bulletin board or
o wall space to display contracts; tape or thumb tacks; stars or
stickers (to be placed on each contract when it is completed).

20-30 minutes to introduce the activity; 2-4 weeks allowed for
completion; 15-20 minutes to discuss at end of the time period.

Procedure:
1,2,3¢

Tell the group that this activity will give them a chance to practice
goal-setting by developing a contract with someone else in the group.
Divide the group into pairs so teens can work in teams of two. Distribute
the "Contract" worksheet to each teen, ask them to think of one short-term
goal they would like to accomplish in the next two, three or four weeks
(you, the leader, must decide the time period). Examples of short term
goals might include losing two pounds, completing a difficult school task,

doing a project in the house, or spending some time with a special friend
or relative.

Working in pairs, have each teen fill out their "Contract" by doing the
following:

o) Write in the short-term goal you have chosen:
o Fill in the date by which the goal must be met;

o Talk over your goal with your partner and list three objectives, or
specific steps which would enable you to achieve your goal;

o sign your c-.itract and have your partner "witnegs" it.

Allow enough time (10-15 minutes) for each teen to develop a contract, then

have them display their contracts on the bulletin board or some display
area.

Bring the group back together to discuss the activity at the end of the
allotted time period. Put a sticker or star on each completed "Contract”
to signify its successful completion (you may want to award different
colored stars to those who complete only one or two objectives; you may
also want to give an "extension" of time to teens who fail to complete
their contracts in the alloted time).

!\
|
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& Discussion®
Points:

1. 1Is it easier ¢o accomplish something if vou take it one step at a time?
Why or why not?

2. Does it help to have a friend to encourage you?
3. What happens if you fail to achieve your goal? Wwhat can you do then?
4. What are reasons why we sometimes fail to achieve a goal?

S. How does it feel when we do achieve a goal we set for ourselves?

96




OIS
Short-Term Goals: My Contract

I, being of healthy mind and body, do
(Name)

hereby declare my intention to achieve the following short-term goal on

or before

(date)

My goal is to

To achieve my goal, I will complete the following objectives:

Signed

Witnessed by

Date

_ ¥\ __
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My Life: Past And Future

P\%fc: To help teens examine past events in their lives and begin to
set long-term goals for their futures.

%ﬁﬂs: Newsprint; magic markers.
Time: 30-40 minutes.

Procedure:
1,2,3¢

Give each teen a piece of newsprint and a magic marker. Remind the group
of the concept of goal-setting =-- that is, deciding what we want to do and
by when == znd tell the group that this activity is designed to help them
begin thinking about long-term goals. Define long-term goals as “"goals
that can't be accomplished in a short period of time, like a few days or
weeks” and ask for several examples from the group.

Now direct the teens' attention to the newsprint and give the following
instructions:

"Think about your whole life and create a
timeline, beginning with the first 'big day' in your
life == your 'birth' day! Draw a line on the newsprint
and divide your 'life' into four sections, like this:

After 30

Now write down special dates or events in your life that
have already happened, such as:

o Your first day of school.

O Your first friend.

o0 The day you got an award or honor.
O A time when your family moved.

O0 Other family events (a special vacation, a new
brother or sister, etc.).

“ou may even want to draw a small symbol of the event on
your calendar."
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Allow 10-20 minutes for each member of the group to drav a timeline and
write in dates and major events that have already happened in their lives.

Next, instruct teens to include on their timeline future events that they

hope will happen in the next few years, before zge 20. They may wank to
include things like:

o Graduating from high school.

o Buying a car.

o Entering the military service.

o Having a special boyfriend or girlfriand.

o Starting college or vocational training.

Allow another 10 minutes or so for teens to record future events.

Finally, instruct teens to add the special events they have been dreaming
about for the future. Encourage them to indicate when on the timeline they
want these future events to happen, in their 20's or after 30, but remember
that the "future"” is often a very vague concept that is difficult for most
teens to grasp. Suggest that teens might want to include events such as:

o Renting their first apartment.

o Getting their first full-time job.

o Taking a trip or special vacation.

o Getting married or living with someone.

o Having a baby.

Allow 10 more minutes for teens to finish their timelines. Discuss the
timelines using the points below. Teens mav want to display their
timelines in the room or hold them up to share with the group.

& Discussion®
Points:

1. Do we have much to say about what happens to use in the early vears of
our lives, up to age 10, for example? Why or why not?

2. How about the second ten years of our lives? Do we get to set goals
for ourselves and work toward them in our teen years? Why or why not?

3., Is it more difficult to set goals for our teen years Or our 20'sg?
30's? Why?

4. Did many teens list similar future events on their timelines?

5. At what age are most teens planning to get their first full-time job?
Get married? Have a baby?




6. Are there any differences between what boys and girls say that they
expect to achieve in the future?

7. Llook at the teen years on the timeline (between 10 and 20) == would .
anyone's timeline change if he or she was to become a parent this year?
oSPT Qﬂl\l.
Actvities:

Take the timeline home and share it with a parent or parents. Ask what

future events they would like to see happen to their son or daughter and
when.
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My Ten-Year Class Reunion

P\%& To give teens the opportunity to think about what goals they
X would like to accomplish within the next ten vears.

aterials: Copy of "My Ten-~Year Class Reunion® worksheet for each
participant.

30-45 minutes.

Procedure:
1,2,32

Begi:. by distributing the worksheet to each teen. Tell the groap to
imagine they are going to attend their 10-year class reunion. Explain that
"reunion” is a big celebration that everyone in the class is invited to 10
years after they have graduated from high school. They must use a lot of
imagination and think about what it will be like 10 years from now, when
they are in their 20's.

Challenge teens to be as realistic as possible -- they should try to answer
the questions on the worksheet the way they want the answers to really be
in 10 years. It may be difficult for a teenager to know what his or her
occupation will be in 10 years, but encourage teens to think about all the
possibilities and about what they would like to be doing. Point out that
their hopes for the future may be goals they want to set for themselves.

Allow 5-10 minutes for teens to complete the worksheet. Then have the
group break into pairs to share the things they have written on their
worksheets. (An optional way to conduct this activity is to ask for
volunteers who will role play themselves meeting each other again at the
class reunion. They can use their worksheets to guide the conversation,

but you will want to help them and give them a few minutes outside the
group to prepare.)

®Discussion?
Points:

1. Is it difficult to imagine your future? Why or why not?

2. Do some people have a clearer idea of what they want their future to be
like than others?

3. What makes most dreams come true? Is it luck, or is it hard work and
planning? Give examples of each.

4. How does a person feel if he or she can't ever achieve a certain goal?
Do you know anyone like that?

S. Are there things you can do now to help make your dreams come true in
the future?
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My TenYear Class Reunuon
| To answer these questions, think about what you would like to tell your
friends when you see them again in 10 years.

1. In ten years my age will be

2. My job will be (be as specific as possible)

3. To get my job I had to

4. My specific responsibilities will be

5. My approximate annual income {or my family's) will be

6. My most important personal possessions will be

7. My family responsibilities will be

8. I'll tell my friends that of my experiences in the last five years, the
best hava been

|




o Making A Dream Come True

P%e: To help teens realize what steps can be taken to achieve a goal.

? cgaterials: "Making a Dream Come True" worksheet for each person; pens or

pencils; guest speaker (someone who has achieved an important
goal in his or her life).

1 hour.

Be sure to let your group know ahead of time :hat you have invited a guest
speaker, in order to allow them to be on their best behavior. Prepare your
speaker by giving him or her some background about the Life Planning
Education program and about the other chapters you have covered or will
cover. The speaker may be able to include comments on values, self-esteen,
sex role stereotypes, and decision-making as well as goal setting. It is
especially important that the speaker share his or her experience as a
parent and how it has related to achieving personal goa)s. Ask the speaker
to use the steps outlined on the Worksheet as a guide, and to address

specifically the steps necessary to reach a goal as well as the
‘ difficulties encountered.

Procedure:
1,2,3

Introduce the guest speaker to the group and explain that this is a person
who has achieved a dream in his or her life by identifying a goal and then
working towards it. Allow 30 minutes for the speaker to talk to the group
and answer questions. Then distribute the worksheet to each teen and ask
them to spend 5-10 minutes completing it. If teens seem to have trouble
completing the worksheet, ask for one volunteer to share a goal aloud and
have the group work together to answer all the questions. Be sure to allow
others an opportunity to share their goals if they want to.

when everyone has finished, have the guest speaker lead the discussion of
the following points with you:

& Discussion®”®
Points:

1. What happens to the person who doesn't set any goals for his or her
life?

2. 1Is setting goals all that is necessary to achieve them?

v'




What happens if you fail to achieve a goal? Do most people achieve all
of their goals? Why or why not?

How can you tell if a goal is worthwhile?

Who are people that can help you reach yvour goal?

C:\
8

104




Making A Dream Come True

Think of a goal == something you have dreamed of accomplishing in your
future. It can be any type of goal: educational, personal, or financial.

WRITE THE GOAL: Be very specific.

A TARGET DATE: When do you want to accomplish this goal?

EXPECTED BENEFITS: What are the ways that reaching this goal will
help you?

PLANS: What are the steps that you need to take to reach your goal?

1.
2.
3‘

DIFFICULTIES AND ROADBLOCKS: What are the things that might keep vou
from achieving your goals?

SOLUTIONS: What actions can you take to overcome these difficulties?




e ]

AN IVITN == eSS
Life Plans

@: To help teens become more aware of how parenthood affects life
plans and goals.

terialsS: "Life Plans" worksheet for each participant; pencils or pens;
newsprint or blackboard {optional); masking tape (optional).

\@ Time: 30-40 minutes.

Procedure:
1,2,32

Give each participant the activity worksheet entitled "Life Plans.”
Explain that these are unfinished goal atatements and ask teens to
complete the sentences in their own words. Allow 10-15 minutes. Then ask
teens to go back and read over each sentence and write a *P" in the blank
by the goals that would be affected if they became parents within a vyear
and an "N" by those not affected. Have them add up all the "p's” and "N's"
and record their totals at the bottom of the handout.

& Discussion®”
Points:

How many have goals that would be affected by parenthood?

2. What kind of goals would not be affected by parenthood?
3. Does having a baby change a person's life? How?
4. Does parenthoocd affect females and males differently? How?
5. How does parenthood affect a teen's life differently than someone who
is older?
Optional Procedure:
45,62

On newsprint sheets, write several of the statements found on the handout,

"life Plans.” Be sure to allow enough space to list the answers. Ask the

teens as a group to think of answers to each statement. For example:

"I would like to finish..."
- high school
- my DooOk report
- the project I'm working on
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S

*7 would like to be the kind of friend who...”
- has time for my friends
‘ - people call with their problems
- gets invitad to parties

Then proceed with the remainder of the activity in the same way.
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Life Plans ‘

Complate the following sentences with those things that you think of
immediately.

I would like to finish

By the end of the year I want to

By next month I1'd like to

I'd like to have enough money to

What I want to change most about myself is

One thing 1'd.like from my boyfriend/girlfriend is ‘

7'd like to be the kind of friend who

One thing I'd really like to try is

Some place I'd like to go is

One of my good qualities that I'd like to develop further is
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~ DECISION-MAKING:

How Do I Weigh My Options?

CHAPTER OBJECTIVES

¢ To become aware of the process of decision-
making

¢ To learn a model for decision-making

e To practice the steps in a decision-making modetl:
—gathering information
—predicting outcomes
~—listing advantages and disadvantages
—making and evaluating the decision

1.1
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I N T R O D U € T I O N

DECISION-MAKING:
How Do I Weigh My Options?

" Whether they realize it or not, teenagers are making'decisions every day;
some are very important, some less so. They may not even be aware of their
everyday decisions like deciding what time to get up, what to wear, whether
to eat breakfastc or skip it, whether to get to class or work on time. As
they grow older, teens will be forced to make more and more important
decisions, some of which may have no simple answers; for example, whether
to stay in school, to accept a job, or to be sexually active. For many
teenagers these are difficult questions, and the golutions they choose may
affect their lives in far-reaching ways.

Many of the tools needed for good decision-making are dealt with.in other
chapters of this curriculum: increased self-awareness, understanding
personal and family values, goal-setting and communication skills. However,

there are other factors relevant to decision-making that teens should be
aware of:

o Information -- Teenagers need, and often lack, the knowledge
necessary to make informed decisions. For example, a decision to
take on a certain job might involve such issues as what salary is
being offered, how much time is involved, and what skills are

‘ necessary. Teenagers may have a difficult time obtaining the
- information they Need due to embarrassment, not knowing whom or

where to ask, or even having their request for information denied
because they are "too young."

o Social Pressures -- Teenagers can be heavily influenced by the
opinions and values of those around them. Family, friends, media,
religion -- all car give young people impressions of how they should
act and think, impressions that are often contradictory. Teenagers
can put these forces in perspective when making difficult decisions
by recognizing and following their own values.

o Situation -- Adolescence can be a time characterized by impulsive
decisions made in specific situations or crises. The stress of
taking on adult responsibilities and challenges, and the sometimes
strained relations with parents and peers, can lead teenagers to
make decisions intended to "prove" their maturity or to assert their
independence. Adolescents need to learn that the consequences of
such decisions can be far beyond what they had expected.

Young people often make pocr decisions that appear to be irrational or "for

no good reason." Many of these poor decisions can be classified into
several patterns:

o "I want to escape" =-- a person chooses an alternative in order to

escape something undesirable. For example, a girl does not go to
the party because she is afraid no one will invite her to dance.




o "I'll put it off" -- making a decision by postponing it. For.
example, a boy puts off deciding how to complete his graduation
requirements until the last semester of school.

o "It won't matter"” -- pretending there is no need to make a decision.

For example, not studying for a final exam even though it is very
important.

© "I wish®" -- choosing an alternative that could lead to a desirable
result, regardless of the possible risk. For example, a teen

chooses to have sex in the hope that he or she will be loved
afterwards.

There is another, more effective way to make decisions that teens often
overlook: evaluating different aspects of the problem and then making a
decision based on that information along with their personal values.

This chapter provides «n opportunity for teens to practice using a
decision-making model that breaks down a decision into workable pieces.
What teenagers need to learn is that using a structured model that
evaluates possible outcomes of a decision leads to satisfying results more
often than any of the other patterns above. Finally, teenagers must be
aware of the consequences of the decisions they make: the immediate and
long-term consequences and the emotional consequences, especially if a
decision conflicts with one's basic values.

Key Concepts In This Chapter

o There are many alternative solutions for every problem or situation.
o Every decision, including "not making a decision,™ has a consequence.

(o} The best decision is usually one that is consistent with one's own
values.

o) Better decisions result from the use of a conscious decision-making
process that examines alternatives.

Teaching Tips

o Try to help teens learn and practice the decision-making model even if
they don't think they will use it.

o Encourage teens to examine some of their past decisions using the
decision-making model--that should help them begin to view it as a
relevant tool for decision-making.
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() The Bag Game

P%e: To introduce teens to the decision-making process.

aterials: Four small paper bags numberei 1, 2, 3, 4. Each bag should

contain an object: number 1 should have a banana; number 2, a
soda bottle filled with water (with a lid), number 3, an onion
(with some odor but not too strongl); and number 4, a dollar
bill and an IOU for one dollar made out to the leader {so you
get your dollar back). Try to have bag numbes- 4 appear empty.
The tops of the bags should be folded shut so no one can see
ingide.

s 20-30 minutes.

lanning
Notes:

Don't let teens See you preparing the bags. Wwhen you introduce the
activity be sure you handle each bag the same way (pick it up very
carefully from the top and set it down in a line with the others) so teens

will not be able to guess that some bags hold heavy objects and others do
not.

. Procedure:

1,2,32

Introduce this activity as an entertaining experience in decision-making.
Place the bags in a row on a table or on the floor in the center of the
group. Ask for three volunteers from the group to come forward. Point out
to the group that gathering facts is a very important step in making a
decision, and that in this exercise the volunteers will go through four

stages that will help them gather information and make a decision about
which bag they want to keep.

Stage 1 - "Pick a Bag." Have each volunteer stand behind a bag that they
choose. (There will be one extra bag.) Once this is done, ask
the volunteers why they chose the bag they did. You'll
probably get answers like: "It's a lucky number for me; it's
my favorite number; it's the only one left.” Point out that
gsometimes we make decisions without any information, but that
isn't necessarily a good way to make decisions.

Stage 2 =~ "Lift the bag by its top only." This allows the volunteer to
gather a bit more information based on weight. Now ask if they
still want their bags after knowing what they weigh. If not,
they can choose to trade with another participant or trade for
the extra bag. Point out that sometimes we have more

‘ confidence in our decision if it is based on some information.

I||
|

Qo 113

1i:-4




State 3 ~ “"Feel the object through the bag and find out any other
information you can without looking inside."™ This allows the
volunteers to collect even more information about what is in
their bags. Tell them that if they like what they feel inside,
they may keep it. . If not, they again have the option to trade.
Point out that we have to make some of our decisions without
knowing exactly what the outcome will be bhut after gathering as
much information as we possible can.

Stage 4 - "Look inside the bag.” This is the finai stage. After finding
out as much as they can without actually seeing the object, the
volunteers are allowed to look inside their bags and pull out
the object. Ask if they are satisfied with their choice. 1If
not, thev may still trade with each other or for the extra lhag.

Point out that even after a decision is made, there is
sometimes an opportunity to change your mind.

®Discussion®”®
Points:

1. Are decisions always easier to make if you have all the information?

2. Do we sometimes make a decision even when we know the outcome will not
be good for us? Why?

3. Do we sometimes decide to do something because it is familiar to us and
we know what we're getting into, like choosing the banana?

4. Do we ever make decisions only to find that we didn't have all the
information we needed, like choosing the soda bottle with water in it?

5. Do we ever make decisions based on blind luck, like choosing the bag
that seemed to have nothing in it? Such decisions may turn ocut well
(dollar bill) or not so well (IOU).

6. What if there were other issues involved in the decision-making
process? Ask the volunteers how their decisions might have been
different if:
== they only had 15 seconds to examine the bags and choose one.
== their friends were pressuring them to choose a specific bag.

== their religion allowed them to pick only odd-number bags.

7. What are soma other things that can affect a decision?
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| Predicting Outcomes

IH%E%EES: To help teens think about the future and consider what the
X~ consequences might be if they made certain decisions.

aterials: Activity worksheet, "Predicting Outcomes," for each
participant; pencils; newsprint or chalk board.

Time: 30~40 minutes

Procedure:
1,2,3¢

introduce the activity by pointing out that an important part of
decision-making involves looking ahead "to <ee what might happen if I do
this."™ It is necessary to think about what can happen after you make a
decision -- this is called "predicting outcomes."™ Reassure teens that with
a little practice, most peocple become good at making accurate predictions.
The better you are at predicting outcomes, the better you will be at making
decisions which result in the outcomes or consequences you want.

Begin by having teens name several decisions they have to make in the next
24 hours -~ examples might include keeping a date with friends, completing
an assigned task or chore, or deciding whether or not to talk about a

problem. Write the decisions on newsprint and have teens name possible
outcomes for each.

Now give each teen a "Predicting Outcomes" worksheet and ask them to take
about 5 minutes and think about what each decision or action listed might
mean for them personally. After five minutes, write the first action on
newsprint and ask several teens to share their own possible outcomes ==
list the possible outcomes beside the action. Repeat the process for the
other actions =-- add any additional actions or decisions that teens might
suggest and have them consider possible outcomes for these, as well.

#Discussion®®
Points:

1. Do we usually look closely at possible outcomes before we decide to do
gomething? Why or why not?

2. Were there teens who predicted similar outcomes for some of the
actions?

3. 1s it possible for some people to experience different outcomes for the
same decisions? Why or why not?

4. Do people control their own "fate" or does "fate" have control over
people's lives?
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Predicting Outcomes

WHAT WOULD HAPPEN IF...

Decision or Action Possible Outcome

1. You graduated from school?

2. You dropped out of high school?
3. You went to college?

4. You 4id not go to collega?

5. You joined the military
service?

6. You worked in a factory?
7. You ran away from home?

8. You got arrested for
shoplifting?

9. You never got married?
10. You got married tomorrow?

11. You got divorced after two
years?

12. You became a pro athlete?
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() Making Decisions Step By Step

P\%& To identify a model for making responsible decisions.

aterials: Newsprint and magic markers; copies of “Decision-Making Guide”
and "Dilemmas"; Activity Worksheets for each participant.

40-50 minutes.

Begin this activity by asking the group to brainstorm the ways that many
people make decisions. Go over the following:

Ways in Which We Make Decisions

By impulse

By procrastinating, or "putting off" making a decision
By not deciding

By letting others make the decision for us

By evaluating all choices and then deciding

00 00O

Explore the advantages, disadvantages and possible consequences of each of
these ways. Tell the group that the last way -- evaluating different

aspects of the situation -- is the best process to use when you are making
an important decision.

Now present the following model for decision-making. Write the model below
on a piece of newsprint and put it where the entire group can see it.

Step 1 - Name the choices or alternatives involved in your decision.

Step 2 - Gather information about the decision. (Consider your persunal
values, your goals, and list what facts you need to know.!

Step 3 - List the advantages and disadvantages of each choice.

Step 4 - Make your decision and list your reasons for this choice.

Distribute the Activity Worksheets entitled "Decision-Making Guide" and
"Dilemmas."” Go through the model once using the "buying a car" example on
your Leader Resource Sheet. Go over each step of the decision-making model
and ask for group input at each step. Then break teens into small groups
and ask each group %o choose two dilemmas from the worksheet ~- ask them to

Lo
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apply the decision-making guide to the dilemmas. Allow 10 minutes, then
bring the teens back together. Ask each group to explain how they dealt
with their dilemmas -~ compare how different groups handled the same
dilemma. Ask if anyone in the group will share a real "dilemma® they are

facing or have faced. Apply the model to one or more real dilemmas from
teens in the group.

Now discuss the following pointas:

& Discussion®
Points:

1. Has anyone ever made a decision that didn't turn out well? Wwould the
decision-making model have helped? How? Which step?

2. Do you think you could really use this model? (Point out that it may
not be necessary for everyday decisions,/but it will be extremely
useful when making an important decision.)

3. How do you know if you have all the facts you need to make a decision?
Who can you talk to?

4. Do our personal decisions ever involve other people? Give an example.
How can we be sure our decisions don't hurt anyone else?

5. Do all our decisions turn out well? Remember that a mistake is just a
decision that gets bad results.
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" Decision-Making Guide

Step 1: Name the choices or alternatives involved in your decision.
a.
b.
c.
Step 2: Gather information about the decigion. (Consider your personal

values, your goals, and what facts you need to know.)

Step 3: List the advantages and disadvantages of each choice.

a. Alternative #1:

Advantages

‘ Disadvantages

b. Alternative #2:

Advantages

Disadvantages

c. Alternative #3:

Advantages
Disadvantages
Step 4: Make your decision and list your reasons for this choice.
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James is in 11th grade. He has a chance to work in construction for
six months with his older brother. He could make a lot of money, but

the job has no future. He would have to drop out of gchool. What
should he do?

Maria is 15 and is interested in going out with Tony. But he hasn't
paid much attention to her and her friends say she has to wait until he
asks her out. Can she make the first move? What should she do?

Carol is at a party with a group of friends. The party ends late, and
she is one of the last to leave. Sam is supposed to drive her home --
he's not drunk, but he's had quite a bit to drink. Carol is hesitant
about calling her parents because they might not let her ride home with
Sam again. She doesn't have money for a cab. what should she do?

Xeith is 15 and a new member of the basketball team. After winning a
big game, the team captain, Jim, asks him to come to a celebration
party. However, as it turns out, the party is small -~ just 4 teanm .
mates and one girl, Josie -- who has a bad reputation at school. lLater
in the evening, after a lot of beers, Jim has sex with Josie. He calls
his friends into the room also to have sex with Josie who is now

crying. When Keith hesitates, his friends start to tease him. What
should he do?

Linda is 15 and has been going out with Frank who is 19. She doesn't
like boys her own age. Prank seems 80 "cool" and more mature. One
night after a date, Linda considered inviting him to her house for a
coke. Her mom is out for the evening and she is not supposed to have
friends over when her mom is not home. Still, Frank seems like a very
nice guy who wouldn't "come on toc strong."” What should she do?
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' Decision-Making Guide
Should I Buy A Car?

Step 1: Name the choices or alternatives involved in your decision:

a. I can decide to Buy a new car.

OR

b. I can decide to Buy a used car.

-«

OR

c. I can decide to Not buy a car.

Step 2: Gather information about the decision:

a. What are your personal values related to this decision?

I have wanted a car for a long time.

b. What are your goals related to this decision?

To have my own transportation and not

rely on family and friends.

c. What facts related to this decision do vou need to know?

How much money do I havé? what will

maintenance cost? What will insurance

cost? How often will I use it?

e ———————————————————




Step 3: List the advantages &and disadvantages of each choice:

a. Alternative #1: Buy & new Ccar.

Advantages Works great, looks great,

everyone is impressed; I'll be independent.

Disadvantages Expensive, I will worry

about damaging it; I will be poor.

b. Alternative #2: Buy a used car.

Advantages lLess expensive than new

car; I'll be independent but less poor.

Disadvantages Could be a lemon; may

require more maintenance than a new car.

c. Alternative #3: Don‘t buy a car.
Advantages Save money, hassle.
Disadvantages S%ill dependent on

family and friends for transportation,

could get stuck without a ride.

Step 4: Make your decision and list your reasons for this cholice.

I'm going to buy a used car -- it's cheaper,

and T can do some of the maintenance myself,

but I'll be independent.
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Film: “Running My Way"”

Pv.&se: To give teens an opportunity to explore dating pressures and
X  decision making.

aterials: 16mm projector and f£ilm, "Running My Way" (Children's Home
Society of CA).

o
-\/ Time: 40-50 minutes.

Preview this film to determine 2 places to stop the film for discussion.
We suggest: Tony's decision to allow Ray to use his home for a sexual
encounter; Lisa's decision to attend Tony's unchaperoned party; Sandy's
decision to have sex with Ray; or Lisa's decision not to have sex with

Tony .
Procedure:
1,2,3¢

Introduce the film. Tell the group that you will stop the film from time
to time to help them think about several decisions. When you stop the

film, ask the group what they think the character should do and why? Apply
the decision-making model and have the teens work through each step. After
the film, discuss the following points.

®Discussion”
Points:

1. How realistic were the characters in the f£film?
2. Describe the relationship between Lisa and Tony.
3. Compare their relationship with the relationship between Sandy and Ray.

4. wWhat kinds of pressures from friends, boy/girl friends, and parents did
the teens in the film experience?

(V]

Sandy and Lisa reacted differently to the pressures to have sex.
Compare the consequences of their decisions.

- OR -
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Film: “Surrounded”

PL%S:Q: To give teens an opportunity to explore peer pressures and
™  decision-making.

aterials: 16 mm projector and film, “Surrounded” (Agency for
Instructional TV).

Timc: 40-50 minutes.

Procedure:
1,2,32

; Introduce the film by saying, "We will now see a film about a group of
teenagers and the efforts of one girl and boy to be a part of the group."

Stop the film just before the girl makes her big decision. Ask the group

what they think she should do. Use the decision-making model. What are

her choices? What are the consequences of each? After the film, discuss
the following points.

& Discussion®
Points:

1. How did the group pressure its members? ‘

2. wWhat did you think of the main character's decision?

Did you agree or
disagree? Why?
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Have You Weighed Your Options?

P\%e: To allow teens to evaluate the reasons why a teenager would or
™ would not decide to have sex.

participant; newsprint; magic marker; Leader Resource Sheet,

Egéaterkus: Wworksheet entitled, "Have You Weighed Your Options?"™ for each
“Pros and Cons of Teenage Sexual Activity."

\@ Time: 30-45 minutes.

Procedure:
1,2,32

Introduce this activity by pointing out that failure to make good decisions
about sex is one of the reasons that teens experience an unplanned
pregnancy. Explain to the group that they have been talking a lot about
good decision-making, and now they are going to look more closely at the
specific decision to have sexual intercourse. Draw a copy of the worksheet
diagram on a sheet of newsprint and tell the group that this is supposed to
be a picture of a scale. The scale represents the two choices a teenager
can make -- to have sex now or to wait until later to have sex. Ask the
group to brainstorm all the reasons a teenager might give for saying “"yes"
to sex -- list all of their reasons on the left side of the scale.

Now ask the group to list all of the reasons why a teenager might say "no"
to having sex. Record all of the group's responses on the right side of

the scale. You may want to supplement their reasons with those on the
Leader Resource Sheet.

Go back to the left side -- all of the reasons why someone might say "yes"
to sex. Ask the group to eliminate all the reasons that are not "good"

reasons for having sex. Help them evaluate the reasons, but accept all
those that they think are good reasons.

Repeat the same process for the right side -- the reasons why a teenager
might choose to say "no" to sex. Eliminate the "bad" reasons.

Now add up the reasons on each side of the scale. Tell the group that each
good reason weighs one pound. Which way does the scale tip? (It should

always tip to “no." If necessary, you can Suggest additional reasons not
to have sex.)
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& Discussion®®

Points:
1. Are there pressures that influence our decision whether or not to have ‘
sex? What are they? (Sex drive; media messages; wanting to be grown

up; lack of communication about sex from parents and other adults; lack
of assertiveness skills.)

2. 18 a sexual decision more difficult than another kind of decision? Wwhy
or why not?

3. 1Is it difficult to stick to the decision not to have sex? What can you
do to follow through with that decision?

4. What does a person need to know/do if he or she is going to decide to
have sex in a responsible fashion?

S. Point out that teens who say "yes"™ to sex must plan ahead so they can
avoid all the consequences that are given as reasons for not having sex
(e.g., pregnancy, STD, losing your reputation).

a

6. Can you change a "yes" decision to a "no" decision the next time you
have to decide about having sex? How?

APTIONAL
V‘A’: 'v'tics:

1. Use the scale and a similar procedure to "weigh" other decisions that
teens in the group might be making or facing. ’

2. Have teens construct a list of posaible barriers that might prevent
them from following through with their decisions. Then have them come
up with ways to overcome each possible barrier and have them role play
geveral of the decisions, barriers, and actions to overconme the

barriers.
Ex. Decision Barrier Action
I will never take My girlfriend calls me Tell her it some-
drugs. a "chicken." times takes more
nerve not to do
something.

Discuss how to avoid barriers before they occur and what elements
barriers have in common (e.g., peer pressures, conflicting values).
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Have You Weighed Your Options?
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Pros And Cons Of Teenage Sexual Activity

Reasons why some teens become sexually involved:

Pressures from peers

To communicate warm, loving feelings in a relationship
To keep from being lonely

To get affection

Por pleasure or fun

To show independence by rebelling against parents, teachers and
other authority figures

To hold on to a relationship
To show that one is an adult
To hhecome a parent

To satisfy curiosity

Reasons for postponing sexual involvement:

o

(o}

It violates one's religious beliefs

It violates one's personal values

Don't feel ready for a sexual relationship

Don't want to change the relationship with a boyfriend or girlfriend
Don't want to risk a pregnancy

Don't want to risk getting sexually transmitted disease

Don't want to jeopardize future and educational goals

Don't want to damage relationships with parents

Don't want reputation changed

Don't want to sneak around or feel guilty about having sex
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PARENTHOOCD
Is It A Job For Me?

CHAPTER OBJECTIVES

e To examine how I feel about becoming a parent
® To learn about the responsibilities and costs of

with being a teenage parent

raising a child
e To learn about the special problems that come
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I N T R O D U C

~ PARENTHOOD:
Is It A Job For Me?

An issue central to teens' preparation for a fulfilling adult life is
avoiding early parenthood. Teen parents often experience serious
educational, vocational and financial problems, and teen mothers face the
risk of increased health problems for themselves and their babies. The
issues surrounding early parenthood apply not only to teenage girls but
also so to boys. If a young man becomes a teenage father, he may need to
drop out of school to help support his child, only to discover that when
adolescents don't complete their education, they often find it extremely
difficult to support themselves. Thus, a cycle of dependence may be
established, one of depending on parents or relatives, or on public
assistance.

Parenthood is a choice we make, and in today's society there is a wice
variety of parenthood options. Some people may choose to become parents
early. However, most teenage pregnancies are unintended and they occur
when young people involved in a sexual relationship are nisinformed about
the risk of pregnancy and fail to use contraception. Other people delay

parenthood until they feel they are fully prepared for the responsibility;
some adults decide to remain "child free" and never have children.

As our society has changed, so has the family. Some of the parenting
situations that exist today include: single parenting, parenting within
marriage, adopting to become a parent, and step-parenting or having a
blended family (where two single or divorced people decide to live together
or marry, and bring their own children together as a family). There can
also be a home situation where the grandparents live with the family. This
is called an "extended family" and grandparents may help with or assume
parenting responsibilities for their grandchildren.

Whether or not a person is a single parent or has other people to help
support him or her in this role, parenthood is a big job with tremendous
responsibilities. Teens often fail to recognize the reality of parenthoocd.
They may have limited experience with child care; two hours of babysitting
does not prepare them for the 24-hour job of parenting. They may have
unrealistic ideas about costs associated with being a parent. Most
importantly, they may have succumbed to the myth of the "Gerber baby" that
is perpetuated by television shows and commercials that always present a
healthy, smiling infant to the viewer.

Teens will be introduced to activities in this chapter that can help them
gather information about the responsibilities of parenting. They will
answer questions such as "Should I be a parent? 1f so, when? And how
would that affect my life and the things I have planned?”

]
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Key Concepts In This Chapter

Parenthood can be wonderful and fulfilling, when people are prepared to
be parents.

Teenage parents generally face greater problems than older parents:

-~ their babies are often born with health problems;
- they often have to drop out of school;

- they are less likely to find a job;

- they generally become dependent on welfare.

The problems of early parenthood affect young men as weill as young
women, but the responsibility of childcare usually falls on the young
woman.

Parenthood is a job that demands a lot of ability and responsibility.

Parenthood is a decision that deserves careful thought and
consideration.

Teaching Tips

Be aware that not everyone expariences the traditional two-parent
family.

Remember that fathers are "parents" too and that men can play an
important role in parenthood.

Be gensitive to male and female teen parents that may be in your group.

Don't forget that there are many positive aspects related to
parenthood.

Do your research on AFDC payments, welfare eligibility, and the legal

rights of fathers before you begin this chapter because questions mav
arise from members of the group.

[
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Wanted: A Job As A Parent

PlES:e: To help teens become more familiar with the tasks and

responsibilities of parenthood and to help them view parenthood
as a "job."

aterials: Newsprint and markers; sample Classified Ad for employment;
adequate space for role play.

50-60 minutes.

Introduce the activity with the following comments and questions to the
group:

"Pretend you are an employer who wants to hire someone for the job of
being a parent. Ycu have to write an advertisem